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, ^ This paper presents a technical progress repo^.t of 
two^j)r<^!grams conducted with^ funds provided under the. Energen-cj School 
Assistance Program. O^ne, tjbe HoBile Learning Onit^ said to ha^e been 
designed tp* measure, changes in fourth and iEifth grade st3;ident3» 
self-tonqept dn a reorganized desegregated school environment, 
focuses *on whethe^r a posijtive jgelf-concept comes (1) from a decrease" 
of^academic 4^£iciencies through remediation procedures oi* fi;om a 
prPgrauL designed to increase success identities; (2) from neither of 
iJ^es^r or (3f from^'both o^^these treatments^ Results did not, support 
either treatment; yet the self-concept changers were stated t*o be 
ejxcouraging. The other", program consists of a telephone hotline said 
to i^ave 'been desitfne^d .to a^low students who have protlems^ to 
telephone a qent^pal location and receive advice and direction with 
somfe de^fre^ of anonymity. The assuuption that pre-^adjblescents are 
more apt to talk to\ an unknown peer was proven imrsO&d. Hotline-. 

^h,elpers w.ere f otii^d to be unable, to relax enough to calmly discuss the 
dialler «'s prol51ens in. depth. ^ The program as operating unSet its, . 

^pl:eseiit'"^st5titture wa6 not recommended for^ c^ontinuation. 

. Xiuthor/AM), ' > »^ 
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INTRODUCTION : 

The pur^posc of this paper is *o deliver c technical proc]|j*css fepcrt 

for* programs conducted with, funds provided under the Emergency School 

' 1 ' 

Assistance Program, Kankakee School District //IIr provided two pro- 

' / % 1 

grams with these funds. ' One 'was the Mobile Lear'ning Unit Program 

based on techniques developed by Dr. William Glas^ar. The other 

was a telephone hotline designed to allow students .Who had a'problem 

to telephone a central location so that they may talk with someone; 

posadbly receive sojne advice and direction; and at t|he same time 

retaia some degree of anonymity. 

M03ILE LEARNING UNIT PROGRAM . 

The Mobile Learning Unit Program was a f>rogram designed to measure 
changes in students* self-concept. The prograrti was ojjiginaTly 
conceived by a team of staff members from^Kankakee ScHbpl District 



//111. Once the pc^ram was funded Dr/ViHiam Anderso 
Univ<?rsity ^as contracted to estabrish a research' m6de 



/ 




efrectualjy measure the impac^of the program. 



V of S^cacuse 
^o we 1 could 



So as not to be redundant I mi] make no further co 



oimen 



in deference 



to Dr. Anderson'^; j^orj>^^ attached. (Attachment A) 

HAVE A STUDENT^^ PROGI^AM (TELEPHONE HOTLINE) ^ 

This pro-j^^^ was designed and implemented as a service tp students. 
A co^^elor directed the program and four bth grade students received 
rephon6 calls.^;' ' . " Z ' 

-1- , ■ • 




The studcnts..maijned the phones every, Saturday from 9 a.m^ to 12 

* i * • , 

noon;^ fr^oiTi November^- 1970. to" June, 1971. • 

Following* is a descrip^ve assessment that Mr, Wayne Kesinger, the 

• * 

counselor to the project,' submvtted to me at the conclusion of 'the 
program t»fme period (Attachment, bX' fly observations and assessment 
of the Hotline Program are completely\consistent with those of -Kr* 
Kesihgcr.' 




5^ Joseffh Dog Ho 

isociate Superintendent 
'Kankakee School D I Strict #1U 
381 So. F0!a«*th- ' k 
Kankakee, Illinois 609OI 
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EfDSRGENCy SCHOOL ASSISTANCE HiO'onAM • 
•Titrlo ii^ fiodo oX -Fcfdoral Rogulatiooo 

' ,1970-71 
Kankakee School District Np.- Ill 

381 South Hourth. Street • , 
• Kankakee. "Illinois 60901 



ITEM 



Bnployee Salaries ; 

Mobile Leaiming Unit : . 
' 2 Teache]?s 0 $0900 

k Teacher Aides © $2600 
Student Help Prbgraaii s 

1 Counselor 

h Students 



^ Employeb Services and Benefits : 
Compensation *|*or participants ; 
Contracted Services: 



. AMOUNT RBQUIRED FOR PROGRAM 
Grant Funds ' Expended . ^BaLlanqe 



Self -"Concept -Identification & Testiig Wksps ^ 
1 instiiiQ3>or @ ^75 per day 



$16,690.00 
9,710.00 

850.00 
^0.00 

$27,800.00 



$ 2,960.00 



X 9 c onferences . 
1 instructor ^. $75 per day 

3? 3 days preparation 
1 instructor ® $75 per day 

?c 3 d*ys evaluation 




I) . > 



' 1,12^.00 



Instruptor fdr Self-Con^.opt Identification 
and Testing Workshops -'4; trips ©1$12^ per $ ^00?00 
tripv ll.days ©*^^ per diem: - , 1 • 2 7$:. 00 



r 



$ 775.00 
$ 200.00 



$ .800.00 
500.00 



Office Supplies & >laierials t MLU 
Instructional Supplies & Testing Materials ? 



tobile Learning. Unit 
iudent Help Pyogram 



$17,138.3i4 ' -$ i4i48.3i4 • 
9,328.01 381.99' 



85b .00 
257. i40 



-Or " 

292.60- 



$^7,$73*7$ $ 226.2^ 



$ 2,725.91 ^ 231;.09 



$ /S75.OO 
225.00 
'225.00 

$ ,1,125.00 



*$ 5t)0.00 
275.00 



-0- 

■-0-- 

-0- 



-0- 



\ -0- 
\ -0- 



.$ 775.00 -6- 

$ 161.08^ . •$ 38.92 



$ ^631.85 
316.63 
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. $ 168.15 " 
183.37 . 

'•$ 351.52 



r 



budget ,Peport Continued : ' 



V 



ITEM V . 



Grant randg Expanded Balance 



Scoring Pre- and. Post- Tests ; 

. Mobile Learning gnit r 

Data Treatment for k tasts 
" .1 Consultant Scorer 10 days 
> @ $75 per dfiy * 

» 

2 Assistant Scorers 7 days 
'eAch @ $37*50 per day 

Scoring Inconp.lete Sentence Tests 
..1 Consultant Scorer li days 

' ; 2 Assis'tant Scorers ^ days 
each ® $37-^ per day V 



GRAND TOTAL 

t 



$' 7^.00 $ 7^.00 



300.00 



300.00 



^ 1,800.00 



300.00 



3Q0..00 



$ 1,800.00 



-0- 
-0- 



-0- 



-0- 



-0- 



$3^,960.00. $35,10^.22. $8^0.78 



M'/S|/3/71 



)r;, Qos'eph Do^i:\. 
AssQciate Super i'rrtendent 
Kankakee School District #111'. 
581 So. Fourth . 
Kankakee, Illinois 60901 • 
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The Report of the Kankftlcee , n.IlDois Desegregatidn Reportt^A^^ 

Report pr^parfed and written by I^,n.lam f\ "Anderson, >^ 
i Syracuse Imvetsity, consultant to the project. 



Project Hrector/ was Randy Lindsey, Kankakee Public Schoois 

fippject wis financed, in part, from funds of the \ 
£dx agency School Assistance Act 



A Project Focusing on tJiQ Development of , Positive sklf Conceits 
^ ' Among Students in a Reorganiz^i5esegrAt6d School Environment 

V Background to the Project t ' • - »^ ' 

Prior to. September 1970, the public schaol§^'of Ka^^ee/ Illinp3.s were 
in a state of de facto segregation. This stet^etftt was much more true of 
grades K-6 than of the upper six ^ades* The findings of Jaliuaay I6, I970 of 
the S^E.W. representatives called for the desegregation of faculty and students 
i4 all schools^; Wbrkipg rapidly, on Januar^jr 26, I970, the School Board adopted 
a resolution to meet the requirements of the Civil Rights Act of 196!^- by de- 
segregating students and facxilty in all schools^ Further, the Board directed 
the administrative staff to form a task force to.apcoirplish the foUovrilng: 
1. Tb develop the components of the desegregationfplan end to^ secure optimal - 
educational economic benefits^ To secufe f e'deral-^aad'^statV'fin aid, 
as well as consultant ship assistance, to baling about an inrservice' program 
for the school personnel, designed to focus on the development of positive 
self-concepts among students in a re-organized - desegregated s^chool environ- 
ment. ^ ' - » ri. T 

As a resxjlt of Federal funding, the program was officially initiated on 
November 1, 1970., Kius, the maximum time available for conducting ^ the 

aspects of the- project was approximately nine months; prqbably too small a 

• • • - . ' 

peribd to expect 3elf concept changes. The pre-planning, pre-training of the 

staff, piloting, the treatment ,exper:j^nce& of the pupils, andjthe final analysis 

of the results involved a relatively short period of time. Whether or not the. 

project, and specifically the results, represent that which would have occurred 

under the condition of additional time and money is* not known* In reality. 



that which has been attempted and accomplished should be viewed as an initial . 
. pilot step o^f a project aimed at systematically eyal^ing the development of 
positir^-t^^ir-concepts among students in a re-organized, desegregated school 
enyirbnment. K 

. - ^ 

\ ' In the organizational' proposal, stated weire the following objectives: 
1. ' To provide teachers with a better understanding of the students needs for 
developing a positive self-concept* 2. To develop u core of trained staff 
members who could serve as a positive force in treating .a concern for develop- 
^ 'ing a student '"i^ positive self -concept in an academic environment. 3. 

develop a plan fair crating an awareness sej^-concept inferences and for 
structiiring programs toVnsure fair treatment to minority groups of students 

Tlje reorganization | desegregation planning implemented in the Kankakee 



' * 



school district preceeded the' formal a:]^proval of the projecli proposal. Thus, 
np baseline data ftom t^e I969-7O school year existed' on' a systematic basis* 
Tbday, students of different social, ethnic, cultural,' and economic environments 
come together and increase the norfiial range of di'i^'erences found in neighborhood 

school^. With this increase. of heterogeneity it was likely that the mean achiev- 

^ - * * • 

ment of many classes would decrease. This statement is consistent with nun^erous 

prevtous studies, as well as the I968 results of l^he dalifpmi^Achieveme^t Test ' 

adi^Mstered in the Kankakee schools* The research evidence £n schools which 

have moved from segregation to desega^egation provided no legitimate basis for 

Ijoplementing this program. on the basis of. the criterion of achievement. Taus. 

in the organizational planning, where the major objective was that, of develop- 

ing and increasing^ th^^ positive self-concepts of students,, current research in 

education, and theory and research of psychology, were found to include aspects 



which appeared important and -germane to the design of the project, 

^ • ■ ■ 

The Bnergehce of the Pro,iect Design 

The original proposal has established the goals ot the ©Aoj^^t terms 

of self-concept changes rather than attempting ^that which appeaiied to have less, . 

potential; that is^ increasing academic achi^v^ent. Obviously, it was hoped 

that achievement would improve. Without fu^JL recognitioQ, th^ staff' had - ' 

involved themselves in a deep theoretical and rese£u:ch. argument"* eqga^ed in hy 

educational, school, and^leaming psychologists. .Remediation procedures .and 

behavior modification techni^ques are the "in. things" for. many applied psych-/ 

ologists^ For these people the primary jnethod -to ^ bring ^bout positive self- 

concepts is to impr6ve thp acquisition of skills, knowitedge, and facts.'' On thfe* 

opposite end of this ordinal scale is the belief of oth&" psycljiologists that most 

students having problems in the basic skill areas wiH.nq| be sl^f^cantly ^ > 

■ helped by remedial reading or the like. .Accordirig to thele psycholo^sts, nkca • 
school underachievement is based tq?on attitudihal and emotional charactferistigs 
rather than lack of skills. Ihus, there is the belief that! a significant 
increase iri achievemen-6 eyentxially depends upon reversing tm .process from a \ 

•negative self image to a positive ?elf-concept. 

With these polar element? manifested in theory and procedures, a signii^- 
icant question remained for the planjaing sta^:^ Could the pro;^^ct he desigii.e4 
ground the g5al to increase self-c6ncept or should a mor'e traditional remedial 

approach he utilized? Ihe final decision rested in an answer dtf yes to the 

■ ■ ■ ■•' ^ . ' . \ ^ ■ * ' 

first of the parts of the question. It must he admitted that . th^ consultani to 

f ' . ' :. ■ • 

the project from Syxacu-se University heljied clarify the- issue'. Th,e final decision 

. ■ \ 

was to attempt to design this project to enable the answering -of the question: 



"Does, a positive self-concept emerjgeftpji a dfecre^je of^ Academic deficiencies • 
through remediation 'procedures, or/frpm V J)ro©rm designed to increase "succfess 
identities," or both^ or neither^ - , i ' * . ^ - • 

Following the administra 



9. 

i 



ive. decision to develop t. -s^-^yOt 'desegaregatipn,* 
an4 its f\mciing, much -in the w or of imfa&nenting policy ha^to tradspire/ Al^r^ \ 
thovgh neither '^the procedures :*or effecting, change 'noi^^r assessing the class-' 
^ rooms haa been decided upon, two teams were hired and included in'Vhe* pre-planning 
4 ^ sessions. Each.of the' tetos w&s led .by a former teac^^ ' 
\of the' psychological prinQit>ies which x^d^lie behavior^ In addition, each^-^eam* 
. had two teddher's aids* In.tptal, there wer^ three 'blacks and tht^e whites. 
Con^sidefable qlo^^ure was gained through the meeting^ xrf the two teams with the . 
; ' • byilding principals, j;he project director,^ and the school psychological consiiltant 
from SSsrracuse ltaivei:sity. 'Ereceeding,,/concm?rent with, and following the three 
pre-planning sessions with the'eonsxtLtant, the team^ and principals ,v/ere involved 
in ffiudh professional reading, observations of other projects and discussion of \ 
^^Ar^ays of implaaenting this project. One of the goals of. the ,project director. ' 
and Qonstatant during tl^esS^ ^ days of meetings was to gain inVolvement and 
comtottaett*^ ^ the part of ttfe/teams tod principals. Possibly a description of 
the proc.esse9^'^^^|^^^;tl^^ d^^l^opment of the project, design is 'appropriate , 



at this time. - * . -v 



The goal in this" preparatoiy. period was to develop a.de^sign.that would ^ 
* ^ l^estat in systematically gained data .which would answer the questions of the 
project and. contribute to the knowledge ol> the. professioi^. Unfqrtunately, the 
research' of many educational psychologists' is so highly cont3Aolled that the 
results are . of dubious signifiSijice for 'schools where numerous variables cannot 



- be^,iSDnt3;S!flJLed'6ad there are .several interaction effedts ppe'rating. Similpo-iy, • 
■ -• but of the .opposite sitie, much of that ji/hich- takes place lA. scho9ls is merely-' ' 
. '"felt" to b^' effective but lacks eigijifican^, validW and genferalizabilify. 
^ ' Grades Involvedvih the-Pro.jec^ - ' 

One of the ii^ortant decisions made 'in the* planning, sessibns resulted, in- 
^ the invol5»ement of two grades, fourth and fifth, ,in th§ project. To ^ttepipt to* V 
reacli a ga:eater;humber was rejected on tljie be^is pf^iliiilied .time"aiid mopies. 
ihe two schools .Selectid iiStluded all of the fourth and fifth' ^r^des 9f the 
study population. Each was. located in a predominantly black ^chbol community. 
'.There was a tbtal offe? classes in School- - 'Lincoln and 1? classes in School ^ - 
Pronklin. In addition, the staff made the decision to involve as many classes . 
as possible,^ , " - V ^ • 

Instrtunent -Selection and Devdjopment . ' ' • • . 

A major deficiency of many studies involving the constmct Of .self- concept 
is that too many scores or variables are sdlect^d which are only vaguely related' v 
to the basic .variable or are not consistent~firith the basicTtheoietical framework. "' 
It "is believed , that the 'instaruments modified and developed would prodv^e stfores • 
'which permit tide direct answering of the basid project questions. These '^iistru-, 
■mentswere: ' •• , •■ . 

1.. Brookover's (1962) S.C.A., Self-concept of Aoadeifi^c Ability <k 

• ' / • • ' * 

, 5cale, was modified to meet the age, grade, reading^ anU- ex]jer- * ' . 

iential backgrounds, of the children, of 'the, project. The responses 
to this iHstrument were interpreted as a measure pf the academic ^ ^ 

self-cohaept of the reispondents, ' " * ' ' " 
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2. . The I.A.R. ^cale, develo:jled by<!raiidall, etT--at^^-(i965^> 

an evaluation o:f the willinga6ss of students' to take responsibility 
. -for thqir academic successes and for their academic fail^ires* This 

instrument required modification, in terms of the reading and inter- 
\ pretive cataract eristics of the .fourth 'grade J Basically, it shoul^ 
. lie c^ideaj\d as an instrument" vfaich differentiates between the I - 

characteristics of ^Individuals* The I is the willingness of the 

» . N.J-*' 

fespon^t to internalize (to take personal or s^f responsibility) 
his suiices;»gs and failures; the E is the tendency of "the respondent 
to externalize or give oth»s credit for his successes, and blame 
"not himself" for his failure. ' . ! " ' ' 

3. ' Thfe third aixd .possibly the most important data of the px^^Ject were 

obtained through the administration of a specifically developed * 
semantic differential ' instrument • %toting 6sgood,/the major, dev- 
eloper * of .thi-s techniqjie:* "Qe all the imps that inhabit th^ V *. 
nervoxis-Tsystem - that 'dlttle hijack box*( in psychological theon,4- 



ing - the one we \call*'me< 



Is held hy commcin consent to b? 



.the most elusive. Yet thiS| Variable is one of the mojst 

• * \ 

Imjportant determiners of hxuaai^^^iavior" (1^57). 

, * To measxrre the internal • ongoing meaning^ (self- concept) held byHhe ,^ 

students of this project^ it was ntecessarjr to use some b1>servable index. The 

search for" such an index of meaning resulted in the selection of trie smantic 

^differential procedures of Osgood, et^ al. (1957). Among the reasons for this 
choice^wacT^o fact that these procedures can be evaluated highly ogaini^t the 

. usual ^criteria fbr measuring installments: objectivity, reliaibility, "validity. 



sensitiyityj, ^jond utility. 



_ The semantic space factors selecteid were: 1. evaluative, and 2. oil'ented 

activity. Ihese^factors required the 'subjects to respond to certadn concepts 

^ (i.e. schocjl, teachers ^ friends) in terms of .certain bipolar scales (i.e. good - 

bad/ fact -^slovr). As can be surmised, the -first factor, evaluative,-., is a J 

^measurement of the tendency of human beings to participate in some internal 

* '"process (es) wbich are chiefly evaluative in ^lature - a mode of evaluation. Used' 

were five scales (pairs of polar words) of which good-bad had the highest Ipad- 
* • ^ - ' ' ^* ' . * 

ing. The second factor, assessed is that which Osgood refers to as-^riented . < 

r ^ ^ ' ' ' * 

activity." ^ales having high loadings and used in this project were; Hot - 

cold,^ fa§t - siow, alive - dead, and difficijlt - easy"! These twd factors 

ac(^ount for approximateOy fifby percent of the semantic space; the other six ' 

factors contribute tfeet other half -pf ihet variance * ^ i 

Duetto the, nature of the technique, a virttially fendless number of concepts 

could have been seleoied^fj>r assessment. Here-.the .criterion of u:^ility was^t^e 

most important in the selection process*. The project staff selected the fdllow* 

-ing concepts: school,' te^ers,^ me, and frietfds. The fS^rst two concepts 

pemlt^ea-"aa..A^§es ffi^ of asp ects of the academic sel^-co^icept j ,tlie' last 

divulged information about the social self- concept. . ^- . . . \ 

* The selection of the bii)olar sclaes' involved the utilization of the. 'follow- 

• - , ^ ing "criteria: 1. The height and purity of factorial loadings" 2. Readability 

/ , ^diffipulty Qf no higher than tlie thir degrade (Thorndike-IiQ rge l9tA) . 3. . Apparent 

utility value in terms of the selected *6oncWs. ae proce&ares for assessment* - 

J ' were, among those recommended by the developer's of the technique/, ' , -r 

^ ' ^mot study ' ' * ^ \ 

The motivatidns involved in the promotion and conduct of .the -pilot study , > 
, . • " • • . , ' ^ ' *. 

' , ' aye diJf^icult to describe. and evaltiate. Among those which were apparent to^the 



p3^amers were: it H^e need to test out the newly constructe'd instruments j this 
, included 'the evaluation of. the readability level, the preciseness of instructions 
, and th%'^;5eot^ve ,ev^uation of "desirable group size," and 2.. the »eed to ^ 

assess the similtoities ,etod differences between the two grades olf the. two schools 
..JirvolT^^'ih .th6 pro;ject. Ijf the two schools were found (ajr was true) to'be 
c<iBrposed of pi^pHs possessing similar self-concepts ^ipr to the treatments, the 
segments of 1i&e final design wo\ad not be too rigidly prescribed. " 

Thus', the three self-^^concejpf instruments (Acadonic Self-Concepts, Inttslt- • 
lectual' Adjiev^ment Responsibility 'Scale, and Jhe Semantic Differential were ^ 
administered to a, randomly ^selected saiirple of.foxrrth an^ 'fifth graders of e.ach 

of the ^;wd schools. The total pilot sample .consisted- of 92 fourth-an"^ ^2 filth ] 

r- • -.'v.-. ■ 'V . •* '• ^ > ^ . ■ ' °' ' . .. 

. gyaders. Bp att^t was.in&de to cprrtJiJol for sex^ffer^cls. 

- \V'^^^ eleven ^ctores the'*mean, yariaace, 'tod standard deviation 

•;ng^e'"comj^ui^^ by school aciffby ^gradi'* * Shese p^^jjti'ttedla sta^ji^ical' analysis 

>f the bas.tc cpifestion of Jfciie pilot .,stu^ -'Eto*r similar, or dlffferei^^^ the 

• selfi^concepts (i^ , jaeaJsufelff)^ oST the jgj:?^ of * the , same grade. ^6 attended [differ*^ * 

ent )Sebool6? Xt sim$laJci.ty^"^ th^'frule rath^Jt thfeui. the exceptional this wotad ' 
^ ' ' ^ • • - ' ^ . T . v; . ^* • ' ^' / ; 

result. in an incr6a^6. in fl^xibilitry in' the'^detexkUxatio'n ot the final project ' 



design/- 



* .Student's t rtatistic was eii5a:oyed"ta".test '.t^e significance of Jiipan 
differences. A .05 level was ';^ce;^t^d as/iaeeting 'theVcriteriSr-of statistical 
*• sigqiflcance. t " -."^ • "* ' ' • ' ^ - / 



The" two f otirtb. gr'adQS 'aifTered sigaificaAtly op one of the .eleven self- 



concept aoarparisons. On the ..evaluiatiVe factor of the semantic differential, 

• ^ ..- ;• a/ . ■■ ^ ^ ■• • _ ' 

where 'resjpnsss were made tcT'.ttie concept- - teachers - the t was 2.55 p. <.05. 



— ^ ■ . . ■ 

, The fotirth graders oriancoln School evaluated te^ch^s in the more favorable 

' '/ . ' *• ' " . ' ■ ^ "/ 

direction. None of, the otlier ten aiean differences aifproa(ihed significance^ 

-/; ■ ■ ' i '"■/'' 

Bms, similarity bfetween the two fourth 'grades was the xuLe- and not the ^ . 
. exception. ' ' . , \ . ' / - 

^ In the i^fth. grade, the two schools dif f ered :significahtay on two of tl 

eleven mean coE5>arisons, She largest di-^^erence was^on "the taiing of resi^ns- 
' , • ' ' ^ '■ . /' ' 

ibility for failures," part' of the I.A.R., where the pupils of J^anioiii/School 

scored significaatly higher (t = 2.lK)). Once again, theye was "much itore* . 

* L/ - - - ^ ' 

similarity between^ the pupilfe of the two sctools than differences^ 

As a result of this aspect of the pilot study, ^t-was coifcluded that there 

was sufficient similarity between the two schools to,.permit/^m^ flexibility in 

the dev^pment and decisigns r.elating to the final desiaft. "sinc^ there, were 

three significant d^ff^ences, the analysis -of covari^ce technique seemed to 

■ ' •■ / ' " ■' '. ■' ^ 

be a logical choice among the existing statistics. 

' . ' ■■ ' ' . "/ 

In t^r^ ,of that which was;* referred to as thfe logistics- of jthe project, 

the pilot study revealed to the staff tl^at as ^rtich .as tventy percent bf the 

pupils haij readability difficulties, that the testiiig groups slibuld be kept- 

in'sise tjio a number not greaterffchan 25, and that the administration of the 

instruments should not t^e place in a room so' large that Some pirpils would have 

difficulty cle^iiy T(iewing the images "iju, the screed txom an overhead projector. 

As a result of. these observatioffs,. it'was decided to make special .provisions '. 

stxiden^s'who might have a reading problem., asie^pre- and post-test-^' 

iii^s^sslo^-for these pupils^ Would 'take place 'in groups not larger than three. 

One member from a -^eam would be responsible for' clear ccanraunication'of the' 

T^i^l'struction^ of t)ie instnnneht. ' ? • Nh^i^ 



Oae -of the most sigdificant and perplexing aspects of the |»i3bt study 
concerned grade rather than school differences. Die word perplexing is used 
,due to certain significant differenc'es betwdfen the two groups on thi pilot 
study results. '*Rather. consistently (I5 out of 22 comparisons), the iourth 
graders respoaaded, as compared to the fifth, in" the more rfavorable direction. 
The reasons for this are not known, but de^serve speQUlation*. 'Uhleps these grade 
differences are acknowledged, the results- of the project could be ma^j/otly mis- ' 
interpreted, Since the foi£rth graders obtained more healthy self-eoncipt 
scores thai^ t)ie fifth grades, it could be that the ipnger one r&nains kn the ' 
elementary grades the poorer "one''s"\academic self-concept , becomes. Ifltrue,' " 
,lack of decline from the beginning to the conclusion of the project .couid be 
perceived as beipg educationaUy significant in spite of the f tfbt. that alstat- 
istically significant change might not take place., ' ' " ^ 

RfestLltant Pro:1edt ^Design ' • 

The proceell^s of the*plAiMn^ sessions said the analysis of the pillt 
stiidy resulted in the selection of/two basic treaiments and four analysis dells. 
Following the~mscussion of thesa^basic tr^tments, a description by classejs', by 
treatments, and by schools wiH/be made. 

In Figure 1, a two hy^twl treatment design is presented, 'jfae twoj\akc' 
^treatments were Glasser's .clafesrobm meeting? and , the reniediatio/procedure^ of 



f 



the mobile leaming unit. 



acluded in the figui^ is theyivmiber of students who 



were involved dn each of the, treatments, as w^ll k the nxanber which was used 
,as a pre - post - control. .Thus, the four basic cells of tHe project were:- 
■ 1- CJ^assroom Meeiings - Pupils parti cipating/inWneo^k discussions' 
^ consistent with th^^writings of Wilkiam Glasser (1^9). /^ ;dMses with a 



tptal of 150 pupils were involved in 
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scui^ipn ^ocedures.\ The goal was 



17 



\ 



ft •» 

X 



^' conSist^t witli.the writings. of,Glass6^in that it "was hoped that these would 

iiicriease -^e positive ;self-concepts~ of the^ children. For approxajnatel^ thirty 

minutes, three times peaf veek, .these children were removed jftrom the regular 

\ ' class proc^iures and involved in the' open-'«.ed discussions. These lasted for 
. '• • I • , • . ^ 

a period wbiph l^egan appfoxxmately January: 15th and were .concluded approximately 

four months lat^:j:. Six classes wfere selected for this^treatment, three of the 

fourt|i grade andvihree in the fifths 

. ' ' 2» Remediation Procedures (Mobile Leaniing'lMlt) - Here the teams 

concentrated xcgon irrproying^ the academic skills and knowledge of the pupils • 

* 

Individaal pupils or small groups were removed tram the classroom'^ be engaged 
in the remediation program. Not all pupils recei^ved these remedial atte 

• . .^for precisely the same amqunt of time. However > kn were, involved in 

program for ^he approxiipately four months period. ( Note .., The reader inteffe^ 
in a more Retailed description of the procedures and techniques utilized by the 
teams and their /aeuibers is invited to C9ntact the Project Director of * the Kanka-. 
' . kee School ^stem. ) Here again, six classes were randomly selected for inclus- 
ion in this "^r^atment, three' for each grade. However, an unforeseen circxiinstance 
resulted in ?{ decrease, of the fiuaticipated size of the cell ll30) to;i33. This* 
was dufe to the refusal^ one classroom teacher to permit ^er students to par*- 
ticipate 'in the radiation Jrogram. She strenuously objected to thefts removal 
from tW classroom. ^ UnfortufiateOyj^ this did not occur until approximately two 
weeks. liad transpired* in the period. ' ' 

3i Coabined Open-ended Dlscussfon and Remediation Prc^cedures - Each of, 

• thesq six classes (K=ali6) participated in both of the previously descrihed 

treatments. This cell,^)ermitted an analysis of whether a *bomb£nation of 

" ' ,7 ' . " 
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treatments would be more effective than eitoer 'by itself. 



\ 



Control Groi g) - This cell 



consisted\of 191 piipils who participated 



in the i^tudy only to the extent- that they tooi the pre- aad post test measures. 
They represented one baseline for compsffisoa'^ince all were involv^ in the * 
regular classroom activities but were not /nvolved in either of the two. treat- 
ments. . ^ ' 

^ ^ . Remediation 
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^ Control 
group 

(N=19l) ' ■ 


Remediation ' ' 
(Itobile-, learnings . 
Unit) Qscovcg 

N = 133 ■\ 


Open-en^ed' 

discussion ' 

groicp 

N=150 . 


Combined treatment, 
groups 

H = 1^6 



/ 



is a 



. . ^ figure 1 - The 2x2 treatment design ■ • 

- In terms of the schools involved in the cells of tKe stydy, the following 
description of the arrangements by schools, by grades, and'by treatnjents. 
Linc^jg School 

Open-finded Discussion - four classes, two^for each grade. 
This is the OLasser plus, and remediati?sn minus cell of ' - 
the design. , 
2. Both Open-Ended" Discussion and Remediatfon Procedures - 

four classes, two for each grade\ This is the plus, plus ' ^ 
cell o£ the design. ' \ ' 



3. Control Group - the I9I pupils of this cell of the desi^ 
# were selected from this school. This' was possible due to 

the resxilts of the pilot study^. In deferring. tp Figure 1^^ . 
this is the minus - 'minus cell.' 
FranKlin Sphool' * , ^ . ' 

1. Open-Ended Discussion Only - two classes, one for each grade. 

These 'complete thea.requirements of the cell. - 
, The participating classes rather than pupils selected froA each diss were 
randDmiy selected firom those ei&stin^ in each school. This was necessa;ry/ if 
the c^)operation of teachers was to he obtained and madnta£ned. Thus, the treat- 
ment design, included a control group* of 191 pupils afid '^ total of k29^ involved 
insfche -treatment ecGivpSp ^ * . 

Hhe'data ^Shalysis desiga' appears ixi Figure 2. l^pior to the initiation of 
the treatments all six hundred and twenty ptxpils participated, in p3^e-testing. 
Ihi5 produced ^the baseline data which was statistically compared to the post- 
.test restilts ^d permit evidence -af change. ,i ' 
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i^Procedures , 
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Treatment ^^JPost Ero^Ject 
Period ' Data I ■ 



^ Intellaitual Achievement 

Respc asiljility . 
'Acadenic* Seli* Concepts 
^Sejnaai ic Differential , ^ 



Intellectual Achievement 
Respdnsibility 
Academic Self Cdncept 
Semantic Differential 



no 



Intellectilal Achievement' * 
Responsibility 
Academic Self concept 
■Semantic Differential x 



Intellectual Achievement 
Responsibility 
Academic Self concept > 
Semantic Differential 



' * , f 


Combined 


• « 

, ^ * 
♦ .> * 

• If , ' ■ 


In-feuectual AOai^^vement 
/ ( ^ ' Responsibility ^ - 

Acadefiaic'Self Cohbept ^ ; 
-Semantic Differential , 


Intellectual* Achievement 
Responsibility 
* Academic' Self Concept 
V Semantic Differential 


/ 

J 

f >. • 


* 

Contibl ' ' 
* • 


k 
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Intellectual Achievement 
Responsibility ' ^ \» - . 
Academic Self Concept . ^; 
^•5^ Semantic MfferentfaT 


Intellectual Achievement 
Responsibility 
^Acauiemic Self Concept 
^Semantic Differential ' • 

'i - - 
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Results of the Pro.iect 

Due to the massive aoomt of data and the tremendoiis number of permutatioas, 

> \- » ** 

• certain decisions .had to be made About what to include in this results section of 

• the report.^ It Is-hoped that most, if not all, of the decisions were adequate. 
The data Will be presented in five perts. The'^ipst three involve^ the T^resent^ipn 
of descriptive 'Statistics which had two functions. Buinb^r^ne, .the/serye as. 

' baseline data and give basic information about the nature of^pupU responses" with- 
out the involvement of "blocking." Thus, they will^.not include data which are 
specif i(j^ to individual treatments. In the last tyo parts, the ^nost important ia- 
the evaluation of the treatments, differences -due to rSbe, sexy and treatment wLU 

be discussed. Whenever appropriate, analyses by grade will he presented. 

■ » vj " . • . • * ■ • 

A. The RgsTionses of the Total Sapple 

Fouiid in Table I are the means and standard deviations for the eleven var- 

iahles.for^^the 620 pupils of the projecit. .The top two rows'* indiide the means 

anarstandayd deviations for the eleven variables prior to t^reatment. 'Tbese are 

.followed by the post treatiuent data. The last row is' the comparison of the pre- I 

and post project means; these are pr^seqted as difference scores-. A.m^us .scorc 

^ means that there was a loss between pte- and post trj^atment periods. Concerning, 

these data, two special notefe must be' ackfiowiedged. l^er one was that the ' 

pii^t stlidy^nducted in December of I970 produced results which strongly 

indicate that the students of^lje^e two schools, and of these two grades, show6c, 

significant declines -on the scores on most of these eleven variables fipm fourth 

to fifth grade. Except iov the Semantic Differentia\ariables of "Me"- anc 

"Friend^," the fourth grade results were much more positive than those, of tm 

fifth. The second point needing ^qnphasis is that for two of these scores, taJcinfe 
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respbnsiMlity for successes and talcing responsibility for failures, the total 
. maadmum. range was a mere eleven points, 0 - 10. Thus, there ^cpuld he less 
chance of apparent change on these two constructs. 

, Of the fourth and fifth graders originally selected for inclusion in the 
.study;" the not al was ,€6l, 620 were present for both pre- ,an^ post testing. This 
final total consisted, of 248 wbite inales, 71 black males*, 2^ white females, and 

^8l black females.- Ohese figures are quite cotisistent with .the black white 
ratios of the ^school community and of these two grades. For, the .total ^^ool 
system, the 1969-^0 school year^ figures showed that. thete" were 2^.6% blacks. 

s 

The ^970-71 quantities for. these two grades" indicate that there was "a 25 : 755^ 
ratio of ^iacks and whites. ' * . " ' ^ 

. . Bie; mean gain scores from pre- ,aa4 post treatment sliowed eight losses and 
tfiree gaijis. These results are Very consistent, with the pilot study results ♦ 
i>upils of these two gr^st in Kankakee, Illinoi^ .grow decreasinga;5r positive about 
the numerous a^qpects pf schools as they progressL through a^d from thp fourth 



•to fifth grade* Most of the eleve3i"iaean ^ain sc6res were quite smalt* The 
exceptions were the consttucts ^f School - E«Eau4tive and Teachers - Evaluative* 

^Each of these^o large minus gain scores. All three of the positive gain 
scores were quite small with Eriein^ - Ol^i^n'ted A(yfcivlty being the largest. 



' Multiple Regression AnaJysis ^ Stepi'rise ^ N=:620 , ' \ ' / \ 

The correlational ',matrix (Tai)ie %!) is presented for tv6 reasons^ The most 
bas^ic of 'these 'kras to answer the question of whetheir of not inferential statistics - 
, and specifically, analysis^of cov^ptance were required and would be. appitopriate* . 

. ^ Unless there was a significant correlation between the scores on pire- ana post 

* ' * ' ' . V ' ' 

tesljing on. the same measures, analysis of covarlance would not bQ a^ded. In. \ ^ 

other words, there would be jiothing to covary out. Since each of the. correlate \ 

^ ions between E - P of the sqiae measure was significant, additional analyses were 

^ ' aEpropriate^ The jsecond major reason for the inclusion of. this ma;trix was the. 



need to check the^ correlations of each scof^;t!fith all other;S on'the'pre-ypost- 
treatment periods. R?obabiy the most signific^t finding, was. the relative lack 
of statistical significance. ' However, the Semantic Differential responses to 
two school factors correlated significantly with the same scores on, the teacher 
factors. The^ remaining few significant dorrelaljion^^ showed no consistent 



patterning. 
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Ccitrelitionai Ifetrix of Pre-Itrfeatment (E) - Post !fe:eatment (P) 



\ 



Self Concept Scores, N=620 
E k 
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\ 1,''P IV School-Evaluative > 

E 2, •P»«<\ Scliool-Oriented Activity ' 
, E 3, P"a*\ Me-fivaluative ' " 
E k, .p h We'-Oriented Activity 
E _5, ^-5. TOachers-Evaluative - 
'6, P 6 Teachers-Oriented Activity 



E 7, P 7 , yriends-Ev^uative ' . " 

•E 8, i> 8 Priends-Oriented Acti^vity 

E 9, ,P 9 Success-Responsfbility 

E lO, P 10 Pailure-ResJ)onsibility 

E 11, P 11 Academic Self •Concept 
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C. Results 'by Rage gnd Sex but not by Trealafent ^ 

JThe reSTzlts included tmder this label aajp presented in n^trrative rather 



than tabtiiar form* Included will be a brief description of the, pre- post treat- 
ment means by race and by sex* * • 

iChe white ma^es h 



/ 



involved in this- pro;).ec3b 1)ut not s^pated by,g|ade or by 
treatment totaled gw*^ The^ mean scoyes on tlj|^pre- ahd pos\ testing periods 
showed nine losses. The two largest were on the factors of aphool - Evaluative, 
ai^d Teachers - Evaluative* The two gains were not as large; they wete on the 



factors of Priexlds - Evaliiative, and lfe - Activity. For two^^scores there was 



\ 



xcapy no chaage| these were'^ - Evaluative am. Eriends.- Activity.^ 
. The black male gtpiq), 'wh4,ch cons/sted of 71> show^ seven mean losses on 
the eleven scores. Of these there Ws one large, loss; this being. School - Eval- 
' ■ uative. -pft the £our gains, t!be iMfgest was JKriends - "Evaluative; the other three 

• - • ' / V~ /c ■ y •• - ■ ■ . . 

• - were Itd^ends - Activity, m - AdKivity, and School - Activity. 

a 



V 



^ *S5ie 22a4hite^ fgijales il&^d, the greatest num6ey of.mean losses 'bet|(i?^ ^ 
^^JT-^ ,,^ere jrere ten mean losses, .the largest beipg 

• * ' '-'^.uative arxd th^ second^argest bein^ Tochers - EvaluatiVeV The o»e^ 

re was on the; c6i}struct*\o:^, i^^ds Activity. ?or three^. scores thQ ^' ' 
^hangfe was so s mall tlat bsysically; 'these shotild b^ described as "no chOTg6," 
^the'jf^esponsibility scores for successes , and teiXjiies and, the Me - Activity 
^scores. . ^ ' ' \ ^ - ^ ' * r , • ! 

^ Tlie, means go^r^'e- 8l black femftles showed eight Iweff" in the jJroJe^it 
'JperioeL Ihe, greatest weire School .Evaluative and Teachers - Evaluative. Of 
thf threie gaMs, the.'.lafgefet was ?ri6nds - Evaluative! iEhe'otfer^two. gains 



( ^ • 

'-'Were Kfi.ehds - Activity -and Me - ^Activity, 
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In siinnuaxyj^rdba'bly.the jaost^im5<?rtaat 'finding iiboist- tUe means fbr .these 

> eleven scores ;f9r the two 'racers antt Ijro sfxes -(withqat .regard for treatoent) - 

was that the 'four groups, had'aore loss0s-4an' 'gkins'. White females had the 

highest nmber of losses, followed closely- hy white, males. Of the eleven scores 

one was the mk dramatip in that it shoVed 4;he ^eatest loss ^6r each group. ' 

OMs.was School - Evaluative. Ihe^ second largest loss "for 'all hut t^eUf5;iitft_, - 

females was Teachers - vEvalua^ive. V the gain scores, 'the "most consist^t ' 

iiiprovement was found on the I^e^s - Evaluative; cbicept,. She exception, "• . 

• • ■' j V . \ \ • , - . 

whitJe femaleis, show^Veatest gajii 6ii 

'D- Mean and l^spersioK Results. Race W Se^-By. !Ereatment X\ • ' • ' \' 
■■ The fourth step in this.gnalysis^of^the tesitrts. involved -th^presintation 
of the^affsV<i standard 'deviaticins- for the iLeyen scoif^. " These ''are^shown hy 
race, sex, and treatment in Tables 3 - 6*:' These tables. jtoiCaJude. the descriptive., 
^tatistics concerning the pre*, aiid post treati^nt results^ The^trol, gro^^s- ' 
will he discussed ^irst sinc/^e^ ripre^e^t haseline ,da^a. -Hjrpothegesij^t ^ 
the effects of the treaWtB can he ^^Jj^zed '$^ougE]cc^5ar-i$on.p|L ea^^ of tl 
t2;ea.1aaents with the con^l group.. 

ALL four control/^oups (race /by kex) showedT^; higher number clf losses 
than gains during tW project peri^. .Here^as Well as on the previoUi and • 
fonowin^: pagfes, gain, scores wer^ compute^ f or/ tHe eleW variables of tlie study. 
When^ the pre-tes^t/score was the ^ghest of the two it was "an indication of & 

The resu^jts of the four control Roups' are foiind in the first column of the 
four t^les. The smallest akmiber.of losses .was' manifested by the wliite males and 
black females} each of- these iad seven.'losses. At the^ other 'extreme l^s the 




black males, ■who tad ten losses. The remaining groxqo, the whitp females, had 
•. ' • , _ • . 

ei^ht losses, 'jhese'idta of the control ^rottps wea?e presented since they axe 
. . ■ ' ' ■ . ■ ■, . • 

; iiiprtant in the analyses , of change. From this point, thja 'major presenta-jjion 

will be tbe scdres- of the pupils involved in each of the groups, control and 

s ■ ■ ' ' ' ' ' , ' ' '■>'.' 

treatment. .. ' . . . -. " 

, Control .' ' ' . 

• •] , . ■■ ' ■ • ^ ; 

• -"The Vhite Jnale .'control contained" 7^ pTq>ils which, is- the total mt 

* ' \ ' ' ■ ■ ■ • ' ' 

the two grades. As jJlentioiie^ pyeviousdy, their responses showed losses oh " 

" seven of the eleve?i scores. .Of these fosses, two were very large statistically; 

these were on on ttie factors 'of Teacher - Evaluative and School - Evaluative.- In 

'addition, a sizeable ;ioss Occurred pn'the Teachers - Activity, scores.- The only 

-,,,,•■'{. » ' 
;gain of aiay magnitude' was. found on the Eciends - Evaluative construct.- The 

. ■ ■ -• • ' . 

other gains were academic self-concept, W - Adti^to-.arid Me - Evaluative. ' 
•■ ■ ■ ' • . '■■ ■•• - ' . . . 1 

which/were very small^' ^ ■ " r 

• The responses of the nineteen black males of the cQ9,irol .group were some- 
what difjferent; J^ie number of losses increased to ten -of the eleven scores. - 
■•These black males showed a huge logs on^thW Scho61 -"^Evaluative conc^t and a " 
. very l^ge loss^ on the Tfeachers - Evaluative score. . Additional large losses " 

wer? m the I|s^s - Activity and >ien4s - Evaluative scores. " The only gain 
was aWef^"^7. on |;he acadmic self 

. ijhe eleven' scoreb of thJ white 'females control .group included eight mean 
.'losses. / Two of, these 4ere quite l^g'e] they-yere School - Evalmtive and Teachers 
Evaluative.- Of the three , g^^ :th6 largest ihs on the l^iends - Evaluative/ 



^ concept. One of the gains was very smaU, this beirfg. Me - Activity. 
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7 ' • The responses of the 2k fcla^ females shankd. seven losses and ttiree 
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■ iaslgaif icant gains. The ranaining score was 



• the pre- and post testing. Of the .seven' losses. 



e of '«ero difference hetween 
the largest vas School - Eral- 



vuative / followed 1^ Tethers - Erolxia^iye. 'j There is no gen^e reason -for 
descrying the three gains "since the largest wat; a mpan difference 'of 25,* 
In the remaining part of thi^ descriptive analysis evaluation of the 
performance^ of the treatment grovrps-will be described by 'raQe and sex. These 
reTsults are found in'Table§.3-6» 
(xLasger Treatment Group 

' Of thfe Glasser treatment gronips, the^smaT^^t number* of^osses and the 
^ greatest number of gains was oMained by the* BlJick^ males. Th^ highest ^number of 
/ ^losses was oljtained V wbiiie males. ^ a!he two grdups of females were quite .similar 
as to losjSes and g^tins; « 

The vMte' males" (11=48) s^wed losses on' ei^t'of the eleven scores. The 
* ^ • \ . * " 

■ two- largest losses were School - 'Evaluative and Td^ach&rs - Evaluative.* The 

• - - . > ^ ■ ■ ' ■ ■ '. ' 

largest gain was obtained on the concept of Eriends - Activity. There was very ■ 

* ' ■ *' . ■ • . • 
'littlfe Qhaxige ^on 'the re'sponsiljility scores and. -the School - Activity concept. • 

i ■ , ■ ■ 'I, ■ • J ' • 

The blaqk males who showed five losses 'and, 'six gains had their highest' ' *' 

minus score on the .concept of School - Evaluative. Of the six .gains/'the" largest 

two were lYiends - Evaluative and Eriends - Activity. Thus, we see a pattern ' ' • 

^.v^ch seeins'to be ©sieving; this being,^a9 school is evaluat^ as less important i* 

friends are perceived as ;being laore iarportaiit and a source of greater participation. 

. t % \ - , 

t; The mean scores of the ^3 white 'females showed six losses and five gains 
'duriiig -the pre-post period; ' Of the six losses, oiOy one was large- this was. 

• S<^:, - Evaluative. Of t^e tive/gaixis^ only 'one was. sizable; this was iViends - 
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Toe Ijiaclj: females«involved iu the remedia-^ion program (H=17) showed * ' 
sii-losses/jfbur. gaiiis, .and one scoie of zero .ch^e* Of the six losses, 
" one" was' very* large; H;his heing, Teache^'"".* Evaluative. Ihe other three which 
■were large were School,- JJvaluative, School - Activity. and academic self-; , • 
^concept/ pf the four gjains, bnly one was iar^ and this was,. Me - Activity. 

■ itoy sijrtoary of thfi Iceaults 'of -^e mohile. leetming! ,unii - remediation 
fimst include the fact 'that the ntmber one !lo^s was' teachers,' - iJvaluative. Por 
all of the other three groups School - Evaluative showed- the greatest loss. Why 
the students who wdierwent ^participation in thi^ 'remediaUoif program, evaluated 
^^l^eaoiers s,o lowly is uo^fc^taown. Perhaps- this change jwas, due to -.^ contrast . . . 
. Ijetween their regular-' class iieadiers and the moMle learning unit teams. • ■ 
Combined ^eatmgBits • ' ' • • - , 

s,''The four- suhgroups who received both treatments differed consitieraTt>2ir i^n 

ihlir :ga4n scores,' For some reason the white ^males (N=50-) participating in 

r;h- treatments showed considerably -more losses than the control group. These.. 

.te ^iiales" showed loss6s on ten of' the ^eVen^-scoresi. ' Itfo ,of th^se we^e very 
I T« " . . • . " ■ y\> ■•• .. . ' , ' .■ . - ~ . 

flange. School^- Evaluative' dnd, Teachers - Evaluative. ^The.onjy gain was Teadhers 

/Activity. '• . ' - ' \ 

^' In cpntrast to the white maks, the hlaclc male's showed Seven gains and ■ • 
on3y fdti^sses. Four»of ' these gains could'hs described as king 1^^^^ , 
V6py l^ge. \The Teachers - Evaiuative -^co^e increased 6«U4. points. Friends..- 

^ Evaluative- chang^ in the^pWdire-ction* If.lA,. Schdpl - Activity 2.8l, and** " 
Friends' - Activity S-^. Th^largest loss was on the academic self-concept 
score; ' ...«»■ 

■ ^ O^e -white females '^^pairkciipateV in both treatments showed as many 
losses as th6 control .poup". Of these eight .losses, not one was outst^dingly 



high. ;nie highest was Sj^ool - Evaaiiative, followed by Priends - Evaluative 
and' Teachers - Evaluative* All of the three gains were small, with School - 
Activity being the largest, followed by Eriend^s - Activity and willingness to 
take responsibility for one^s failures^*. 



OJie black females whp participated in both treatments sfeowed five losses^ 

i 

five gains 3, and one score of zero change • Once again, the concept of School - 

\ 

Evaluative had the largest loss* In this negative direction^ this was followed - 
by Teachers - Activity. Of all four groups, the black females showed, the high- 
est quantities of the gain scores • The thi:ee scores showing' most improvement 
were Friends - Evaliaative, Priends - Activity, and academic self-concept • \ 
Hardly needing pinpointing i:^ the fact that the blacky pi5)ils\ responded | 
much more favorably to the coznbinpiion of the treatments' than the whitest The 
blacks showed four and five losses j seven aiid six gains. Bie whites sbDwed ten 
and eight losses; these were equal to or greater than the losses of i^e controi 



. ^ groups t Eie . i^'eader • of this report should not conclude that the remediation 
* J ^)^o^wj %s best. for whites and exposure to both treatments is more. effective 
for blacks. Shis would be a misinterpretation of the fesul*ts, since no one 

V 

knows how the blacks would respoAd to the open-ended discussion groiips of 
• CtLasser if whites were not present* v . 
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£• Govariance Analyses 

• In viasr of the nature of the results discussed previously, this payt of 
the distussion might have considerable iraporj^ance. The \tritev must assume that 
those/caaly^ing the follovong^ <iata ^e knowledgeable ^out non-orthogonal 
imiltiple covecriance desi^. .The data were analyzed by thes covariance procedure 
fo#a two by two factori^ design having unequal observations .per cell. . >.This . 
statistical method allbwejd for observations of ra.cdj sex, grade, and treatments 
with •the,p^pi:^s assigned 'by units (eisisses) rather than by ra^idom blocks. To 
dfetermine^if ■^he elevfen score changes .were significantly different for the- lliiree 
grWs involved in the Wa treatments, plus the' 'Control group, analysis o^ cp- 



/ 



r- 



variance for .a^^ non-Whogonal design wa^ utilized \for eachi of t^ie scores, in 
this' statistioa2?»aesigni^.an P value of 3.8^ was neb^sl^ary ft>r' significance |at tjie ' 
♦05 levfel'for all eight ^'blocks and* all treatments. ' l^en this level of confidence" 
was at-falned, |:3ialtiple m^an c'omparisons w^e necessary to identifSft- the b^sic 
^ source of difference. This type of analysii provided a measure of the gain scores 
made as ,a function of .where the pupils were iktially on ^he eleveri measures of ? .j 
self-concept. Basically, it is iirgportant to p^ceive these statistical procedures 
' a:s involving thf pupils as their dwnj controls al^to the amoi^t of score changes. 
School - Evaluative ' * j. j '~ 7 

AnaOysi^ of cqVariance, (Table 7| shoVed significant grade, ;sex differences 
among' the blocks and-treatiAent intef^ioji' effects on the School - Evaluative 
scale. Xlhe mean? .associated with a significant variance between g^rades showea 
the difference to be the fourth grade evaluating scllool less negativel/ than the 



fifth. Hoi^eyer, each of tie grades showed a large loss from pre- to post testing, 
the fifth grade expressed significantly less positive attitudes. 
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The significant sex variance on this scote is somewhat more difficult tV \ 

. - ^ ' - • ' • • \ \ 

describe. Both sexes had a decrease on the School - Evaluative means. However^, - 

the males decteased the most, -2.62, to -2.29 for the females* With declines 

' ' i ' ^ * 

of this magnitiide, tiiis stactistically significant diflbrence take's on l§ss 

■ - I. ■ . " ' 

criticalness in t^rms of ■ educational, significjtoce. 

The treatmeatf^'s are mors dimcult to desfcribe^^d undersitand. Total . 
treatments,^ T. 1 (Eemedi^) aa;d T 2 <Glasser) were not significant, ptoteraction 
of T 1 X T -2 was, f = , ■■ - 1 - ' . \ 

Coicgparison of the adjxisted means showed all foitf groirps to havellaxge losses 

. • V \- ■ ^ . \ \ , T V 

on this concept. However, in cpnipaarispn to the direct treatment cells\ the cpn-A 

'trol group lost by far tliet^t. The changes of the other cells yere Approximately 

\ \ ' V-.. ' ''^ 

the same. * . - m ' • ^ 

.School Oriented A ctivity . / ' " 

The analysis of c6variance re^iilts for this concept appeaiNeTin Takdi 8. 
On tbis' score, the pighificant .P's were four^d ainong the treatments. The F for 
total treatments' was Ll6 (P.05 2.66). .For T/1 F- = '8.76, for T 2, k^,8Q. The 
^interaction of the treatments did not ^approacM significance^ Thus, the treatments . 
effected a significant .change without a ma^jofr influence from sex, grjade, or pace.' 

Both treatment's" and,- the combination of -the, two were significar]|tly more" ■> 
effectjLve on this variable than the control group. ■ The 'group, involved in Ijoth 
trejitmontc was the only one to show\a poc|tive gain -score. *The-^qontrol ^roup had 
a 'laxge loss <« this concept." " A ' /,^"'\. , • . • ' 

fe - Evaluative .. . • ' " .A ' - . 




■The Me - Ev£p.uative anaJ^/sis is ^und in Table 9. The s x g aignificance 

I ♦ \ * 

was a result of the fourth; grade and the^, female sex changing th6 most. Unfortunately 
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MS 



p05 



TreatmetitS X Bloccd. (BKS). 
lEreatments + ffiCS 
.Residual ,. . 



2^^,496.19 ' 39.-6^ 



for M^, Coyariance 
Blpxjks. , 
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Analysis of ^Covariance'Siramary: School-Oriented Ab^iyity 



Source 



df • 




.MS y-' 


'• P05 ' 


r 
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. I2i 9i7'*$3 


20.90 ■ • 




— 1 

• 


►421 


3S3.13 


■' .15.76 .' 


1.57 


.76 


10 ' 


/ 


\ 

% * 








Xii^UfO.pQ 


2P.59 








» 

X£iiyx^.D3 ' 








( 


i 

. ilH-X.QX 


34.54 


2.01 


1.70 


*! V 

1 

X 






3.05 


2.92 
.00 


X 


13. w 


> 


3^85 


.68 


« 

1 


59.25 




3.85 


■ 2.91 


X. 


04.50 




t 

3.85 


3.17 


X 






• 3.85 


2.13 


1 


1.31 




3.85 


« 

f .06 


3 


25lf.Mf 


84.81- 


2.60 ■ 


■4.16 


1 


178.14 ■' 




3.85 • 


. 8.76 


.1' 


83.38 




3.85 . 


4.80 


i' . 


■29.25 " 




3.85 


l.W 


6o8 


12,382.75 


20.37 







'Adj. for M, C6VBriaticp 
' IrealmentV:x Blocks (BKS-) 
* Efeatinents >. BKS, 
Residual, . , ' ' 
Ad;j. for fiovarla^ce 
Blod^ 




"•; T L X T 2 
Jirror ' v ' 



the changes on four ceils were in -the negative direction. Between pre- and 

■ post test'liig-the fifth grade males ch9aiegdr''Very little. 

r'Utie T 1 3c T 2 significant i^eract'ion of treatment'sas as perplexing to 
ejqplain verhaOly as aU Inter^ions'^f this type/ She paired ^eos^&y^soas of 

■ the treatment means showed the combination, of both treatments ta have had the 
-only positive impact. Since this treatm^t ' involved both the Crasser and the 
remediatiop techniques, each by itself had et negative gain sqore, One hypo- 
thesis about ^ the -significant interaction is that the two in coinbination had a. 

' differential effect on this concfept^ The me;ans for the control, 'oiasser, and 
remedial groups were (juite siMlar. r 

Me - Oriented Activity ^ - . • , - ^ ■ • . 

On this concept of the 'Semantic Differential', Me - Oriented Activity, ^ust. 
one P was significant. The.P of 6.79 "for Treatments far 'Acceded the established 
level of statistical coiifidence. Here, (See Table 10), the remediaW^ group Was 
clearly more elective thaii the Glalsser op^-endeH discussion treatment) Although 
the P's for the blocks were, not significant, ^they were controlled 'for during the 
analysis of treatment results". _ The" compfeson.of the means for race a^d sex 
showed the black females contributed the largest amount of^he ^positivte change 
score for the remediation group. _It"is realized that the above interpletation 
■ must be tempered by the fact that tl£s Was a non-orthogonal treatment. " 
Teacher ^ Evaluative • i - 

On the Teacher - Evaluative pension. (Table 11), there were six' significant 
analysis of covaritoce P's; Within the blocks sex x race, and grade P^s wejfe 6.02 
and 9.58. In addition, the F for total blocks was significant. 



A * --« 

Analysis of Covariance Sxantftary: ile-Bvaluative 



Sduri 



MS 



p05 



AdJ^^^r M, Covariance 
toeatments X Blocks (BKS) 
■^eatment + BKS 
Residxial 
' AdJ* for Covariance 
' Blocks 

s X r X g 
^ ^r X g 

s X g 
s X r 

g (Grade) ' ; 
r (Race) ' 
s (Sex) 
^•Treatments/Blocks 
T i 
i ' T 2/T 1 

T 1. X T 2 . ' 
Error" . » * 



, 6l8 
* 21' 

6l8 

'1 
1. 

. 1 
-1, 

1 

J. . 
1 

. 6o8. 



16,832.63 
17,790.69 
-366-.-9ir 



- 2k,2$ 
' • 30.44 

- 231.44 
. -.2.38 

.4.38 
5(?f8l 

23.31 
147.81 

5.25 
1.06 
142.56 
17,3S8.63, 



22.00 

28.68 

—52742" 



49.27 



1.57 



""2.01 
'3.85 
■ 3.85 
■ 3.85 
■3.85 

4 

3.8^ 
" 3.85 
3^85 
2.60 
« 3.85 
' 3^85 
■ 3.85 



.77 



28.50 



1.84- 
'.85 

•1.07 

8.J^ 
.08 
.15 

1.78 
.82 

1.73 
M8 . 

.04 
5.00 
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TABLE 10 



• Analysis of (kxvarianije'''5umary: Ife-Oriented 'Activity \ 



\ 



■Source 

4 



df 



SS 



MS " 




i: 


s 

8.60 




• (^^ 


11.87 




T 


11 IS 










> 










J. op 


.03 ^ 




0 Ax: 








2.24 




3.85 . 


1.86 




3.85 




28.27 


2.60 


2. 1^1 




' 3.85 , ' 


6.79 




' 3.85 ^ 


.01 




~ 3.85 


.1^3 



■ /• ■ ■ 

Ad^. for H, Covariance ^ 618 

lirealgnfents X'B]ii^s (BKS) * 21 

Treatments + BKS " 10 

Residual / ^ 587 

Adj: for M, CJovariaace ^ 618 

Blocks . ' • * ^ 7 

s X r X g . 1 

' r * g * 1 

s X g 1 

s X r 1 

^ (Grade) , ' l 

r (Race) " ' i 

s (Sex) ' 1 

Tceatiaints/Blocks 3 

T 1 1 

T 2 /T 1 1 

T r'x T 2 1 

Error . . 608 



7r323.25 



6i970.13 
7,323.25 
78.06. 
5.00 
2.88 
.31 

K 

10.75 

26.31- 

21.88 

n.oa 

^81)..8l 
79.81 
.06 
5.06 
7,142.75 



11.75 



^^^^^J5i^js |x r significance ^ms due pj?i©£uti2y to bXd^Ks and males evaluating 
teachers less ijegativeHy than lAit.ef '."faid females. This was especially true of 
the^ scdres^.of \^rhite males. Altjioiagh all four 'groi5)s >(raGes' by sex) slxowed a . 
loss ih th^ir 'evaluative scores of teacher;^; wben tonxpared to thfe other three 
groups blacli mal^, ha4. t.he * ^ ' > 

.^Jl^rfns pf'.the gprade fiiffea^ential significance, the fourth CTode showed 
iignif^c^t][y less declinfe in tiieir scores on this concepts Once ag^, t&e 
trend was cQristant. The fotarth grafte folld^ng treatment expressed scores \ . " ' 

■ • " ■' ,s* . ' 'r' * • 

indicating a- less' negati-^e attitude about .teachers thai), the fifth grade. Yet 
each grade had nrij\u4' gains -scores on "this concept. ', 
' ■ . the treatment responses, 'with the'hiocfcs held constant, showed three sig- 

- » . • naficant F'^. , The .total for" treatments i^as significant. Compared^p the control • f 

^ /• ' * . ' 

. group, the treatments ha(| a legs negative effect* upon this concept. 

- ■ \ Ihe T 2 signifi'9ant F was due to the Glas?er treatment groirp having a more 

• positive (less negative) /chaiige on the scores of this concept than either the 

remedial, or control ^groijs^ , It .should be" noted that the combination of tfeat- 

ments cell showed the largest gain.. 'Although s x r x g blocks- were not directly ■ 

■ involveii in ^W-s F, black males gained-by far the most when they were involved 

in both treatments'. Similarly^ they gaiped t'he most when they were involved in 

the GLasser program by itself. * 

' ' ' > ' ! 

Ihe significant interaction of T 1 x T. 2, as is typical, is the most dif- 

ficult to explain. luJy interaction effect was complicated by the fact tj^ 'two 
; of the- aasser grqup§ showed positive gain scores and two showed negative. Hie 
-;>. Of *wo treatments group. However the 

remedial treatment groups shded losses on all four cells (race x sepc). The 
.s'- S^rottp- showed a loss on all four ceils but the losses were in- inverse 

• ' ord«i'.ti> -those of the, radiation gtoup; i. "~ 

O • '. • V' ' , t /, ^ — — — . \ 



-.Analysis of CovaBiapce' Summary: jTeachers-EhJ^Tiatjive 



df 



SS 



p05 



> ' • Acy* f or M, Covariance . ^l8 

Jreatmeats X Blocks (BKS) 21- 

"Treatments + BKS ' 10 

ResidufiO.' ; ° ' i - • 587 

• ■ Adj. fdr M,' Covaarieuce ' / 618 

$ X g ; .. 1. 

. r X g . ' , '■ .'1 

• :S X g ■ ;■ 1 

.* 

'.."s x^r ' ,' / • ■■' . 1 
, , e fCraSe) ■ ;'• 1 

r (Race) y * , . ',"1 
/ . S (Sex), *• . ■ ' ,^1. 

■ Treatments/Blocks . - . 3 

. • . 21 . . ' I • 

T.2/T'l , 1 

T i x.T 2 ' '1 

; * Error • - \. 6o8 



32,0l6il3 
32,016.13 / 

/i,i07.6a''^ 

6.06 

'^70 As' ' 

93.00 / 
111,19 ■• 

836.9^ 
' 73.06- 
615.00 
310.63 
29,909.75 



158. 2l^ 




27B.98 



6.3lt ' 



29.00 



- geactiera '->\ Oriented- Activity - 

■!. data bf "jTabie 12 consist bftfe analysis' of theji^^ers - Oriented 

Acjtivityl responses.. On''thfe Hocks "dimension of the^^st^iti^cal design, the 
variances diffe3?ed^s_^a_^ad4^^ m^Shin the. treatment dipensioni the 

^^sitoi-ticapt R!? ^ere total treatments, T2 and the interaction of EL x T2 
. • I • " ' , -. " .' •■ 

-Tbe^ Pepc difference was" statistiCalOy, significant due to the superiority of the 
.•1 '''{■" ' ■' • 

scotes^ of the males on- this ecaJ,e. Ihey showed a very slight loss het^reen pre- 

and-^$t-;fcteatments wl^e the females Aad approximately, one-half a point decline. 

Sinc^^^he' of S'.85 fbr grades ^as significant, the cjamparisoq df^means 

• ^ res^tea in the fin&ig that tTie . foj^h grade varied little from ^)ye- ,to" post - , 

:te0^^/ while the (£itbh graie shJed. a relative large l6ss,' -i/o6^' 

^-'1 _ 'de total,4ffect of the treatments ^w^tS^signiilcant, P =''^5^1. fof the / 

/twp_ Wimientg,>ne^was signj^i^Qt.- remediation, F = It.2i; ^n l^iis concept,- 

repudiation alone.was mere^ff^ittve than the combination of l>oth and ciearly 



' superior to the control ^ioup. 

;*. Hie interaction effect of treatiients, EL Xs.T2 = 12.18. W gJoup receiving 
-"botfa treatments lost almost as much as the score of the cobrol' group. Each treat 
ment, .ty itself, was clearOy superior to the control group. However, all four ' 
, groups declined on this concept. , * . * 

' Friends ^ Evaluative 

On the Friends ^ Evaluative concept (Table 13) there were tvo significant 
analyses of coviariance. . The total blocks was significant (F = 2.1f7). -Hovrever - 
of the seven blocks only -one was significant, sex x race x grade*. -• * • * 

• The significance of the combination of th^se three blocks appears to be due 
to the clear superiority^ of the scores of male^:rbiacks7 of tlie' fifth grade on 
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Analysis of Covaxiance Smmary: Teachers^-Orie^ated Activity. 



\ ' ■ 


1 Source " ^ 




ss \ 






; \ 



Adj t , for M, Covariance 6l8 

Ireatmen-b X Blocks (BKS) 21 

.Treatments + BKS 10 

, Residual ^ 587 

Ad;}, for M, Covariance ' 6i8 \ 

Blocks - ' 7 . " 
s^x r 5t g 
r X g 



X g 

' s X r 



g (Grade) 
r (Race) 
I s (Sex) ; 
Treatments/Blocks 
T 1 
. T 2/P 1 
.TJL,x T 2 

Erxor 



1 
1 
1 

■ - 1 
"1 
1 

1 ^ 
' 1^ 

^ 608 



11,329. 

^33.5^ ■ .- 20.65 




10,707,. 94 i^l7.6l* 



V 

this concept, VZhile females had a negative gain scor^, the mles Vent* in the 
^opposite direction, .^^Tte^same wis true of race ^ind gr^e scores. 
Friends - Oriented Activity A ; ' ; ' . . ; ' 

The Friends - Oriented Activity scale, Tablg Ik^ produced two significant 
F's, The combinatio^i of sex x race x grade was aga^n significant. In coiitrast 
to certain of the scbool variables, all six cells showed gains from the pre- to 
post te^tinjg period, ' . ' T ^ . 

The sex x race significance v;as due to the i2i5)royemen'^^ scores of the 

' ' . ■ ^ ^ ^ / \\ ^ \ " • ^ 

females and blacks. Females had a^sitive gain score of ,861i.^ythe.maie^ a plus 

of ,188, Whi^ increased ,1^25 -while the blacks' had a mean galiiNof ,796,\ 

/jrafcing Responsibility for Succ esses -x / r . * V ' ^ ' 

^ : — ' — I I \. 

On this first of the two scores o n the t^kij^ oy ac ademic^ 
scales (Talkie 15),: thei'e were j^st 1w) signifi{:p|it ^aOyses o-f covatiince. These 
.were tUe differences in the taking of responsibili*^ ibr succgssef «l3y^ tSe^ 
and by the sexes. Note - The m^an range for |thesej:?fr/cr?s^ was eleven, 0 - 10, 
' OSie significant P S6r the grades was,.3ilC ^nce again,. the data are com- ^ 
plicafced by 'the fact that all foxir .€€lls, two bjr grades and i^o by sexes, showed - 
negative gain scores. However^ ^he fourth grade showed the largest negative 
gain score. ^ change for the' fifth grade was -.125. \ 

' - , : X ... 

OSie significant sex difference was primarily due to the smallneiss of the ' 
variances. Males de<xreased ~^n this concept .22p whi^e the females had a gain 
score of -.316.. . - ' . V. \ 
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/ Analysis of jCovaxiaace Sunmary: EriencLs-0riented Activity ' \ 
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if- ' 
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•Mj. f 02> M, Ctoyariance ' 6l8 
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Treatments + BKS 
iReeickual 



10 
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"S, M^ »,tOTKy Covariance' 618 




8-,026.31 
220.31 

• 7,605*75 > 
8,02^31 
" 130*31 • 

■ . .06;. 

^ 26.88 ■/;. 

' if7.o6. ; 

.19 \ 
, .63 , 
"32.38 
20.75 ^ 

7.06&J 
7,806.00 
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18.62 
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ice Suminaryt^^tecsponsibility f6r Succcr^scs 
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/• 3.85 ^ 




^37 
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'Of aU of the 




r 



7 . 



i the most 



I. 



In atldltiqa thpre was a 



|/ydifficult io|ie^cril)e,^ere i&^dtound ^ signiificant Fj^or tot^ ^lockj?, for 
^total^ treatme!ats, and for the a^nto^ction of m 5t T2, 
|significaiij' jex; difference, \^ f j 

The toial blocks significaice'was due vimaxll^. 



\ 



to one'riiajo? change ia the 



blocks (sexj^P = 10.06) and two ^on significant but fiirly" large chaiig^al These* . 
were race = 2.97) and- sex/x grade (F = 2.^). . / ' " ■ • ■ ^ // / 

In terms of the^-difference between the sexes oA taking responsibility for . 
failTires, the gi^/auanged the least' during the pe:^od of the project. -Thejf 
had a minus^mear/ diffei^nce score o^ -.03. The males involved 'became less will- 
ing to accept^'this type of responsibility. i . 



Althoug]^ the total treatinents score was significant neither jot individual 



treatments was significant. Thus little information was gained, fi-om this finding. 
• The^Tl X T2 interact i^ appears |!o b^ a result of several seemingly con- "" 
• tr^dictory findings* Theresas an, overaU loss-tn-th±2-*co^ 

among treatments. "I'/hen the remediat|.on groyp selmed.to have made t gain the ' 
com^inatioii group lost. Fact is the jscores pf ke groi^ receiving both treat- 



ments were quite si^nilar to those of tu^e control group. 
!lc^eaic Self- Concept I 

f The results of table 1? are^ self-apparent. Not a one of^he F's for blocks 
or treatments was 'statist icaOJy sim(f icant ./ Fact is, all ^f th^analys^s of 
covariance on this concept were^ very small\, 
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Brief Stimar?!^ and Conclixsiong 6f the'R^xilts 

AJ^ho\igh the restats of this project were not .conclusive enough to clearly 
supp6rt either of the two' treatments, the self -concept changes in this short 
period of tijne were encouraging. Whether or loot -these self-concept character- 
istics of the piipils of the- foyrtih and fifth gratLea of the Kankakee, Illinois 
school system generalize to others is jiot known., " However, they are^ supportive ^ 
of the^ innovation systems utilized. '' ' 

' Possibly, the self-concept scores- related to schools were quite startling 
aqda little disappointing. The.yse of these descriptive terms -was pesult of ^ 
the l&rge negative .gain scores on "all of the school related concepts-. ..School and 
teachers we're the two concepts which showed the greatest Evaluative Ipsses., As 
?tated previously, it is not laiown if these results g^ieraliz^, but' if- they do, ' 
, then one must conclude, or strongily hypothesize, -that* schools and §chopl. related 
fioncepts^are^perxieivQd increasingly ni3re negative, as the p^qoils progress fi-om 
the l<5wer to the higher grades. It should be noted 'that 'the pupils of the treat- 

***** ' ' 

■ment grpups showed somewhat less negjj.t£vism" about school, teachers, and academic 
' \ • » ' \ - 

self-concept than the control group.. If this characteristic of negativism 

tbwar'd school- and school telated activities is broader than the Kankakee schools, 

th§» future researchers in this area must acknowledge the fact that a. small or 
-*'••". ■ ♦ ' ■ 

zero change from a lower to an upper grade is one of positive- growth. 

Yet, the sofcial self-concept scores -and the Gestalt' labeled- as V'Me" did- 

Vt shpjT losses for the treatment groups. It is not knoim why -there was an 

insignificant relationship bet^Jeen the 'school and social variables. For some 

reason, as school and. teachers wfire p6r5eived more negatively,' the perception of 

friends and self did not decline. . ■ ' . ' . • . ' ' ' 
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Jilthough the following is of a trUid. nature since th? treatment period 
was- quite short, it. should he incorporated^^ the thinking about the future by 
the staff of the school system^ One of the primary re^ons there were not more 
race differences was the fact that the responses of black males ,were q.uite 
. different 'from those, of -black fmalea. In the same 'direction, but to a lesser 
degree, whit6 females differed from white males. The group of black males tended 
to show the greatest positive' clianges in self-concept when they were involved 
in a GLasser open-ended discussion treatment group, Eiis was not true of black 
■females. White females, as compared to blacks, responded more positively to • 
^ the remediation program. The cranbination of the- two treatments produced in- - 
consistent results. • For certain concepts it was the most effective of the 
treatments. Ebr others, it showed little j if any jjnprovement over- the control 
group. a«he reasons 'Vhy" were' not part .of this systematic design but "should be 
ijivestigate'd in future projects. Based ti^n ptevious research, more change of 
a positive n^-ture in the 'self- concepts of pupils took place in this project • 
than could a&ve been' ttntacipated. • i 
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REPORT ON "HAVE A STUDENT .HELP" HpT];.INE • . ,^ 

♦ * * » a . 

The purpose of thh "Have A Student Help" Hotline was- - 

to facilitate' communications betweeri'-the s-xiho^l ^.nd students* 

as well as parents. The aasumption was that^^'tuderits would 

be' flior^ willing to communicate and discuss s problems with 

\ ^ . ^ . /■ 

their own unknown peers than they seem to be with Counselors, 

Terachers Parents^. We -hadVhoped the^.natural curiosity ^ 
^pf youngsters between the ag^s twelve and fifteen would 

prdvoke questions op.-a v-arifety' of iasue^*" with which "thepe is 

g^e at- concern, such as 3ex^ -alcohol, di^Ugsy sibling rivalfy, 

personal..hygene ^and rum^>^^»s around the school, 
. ' ,The Hotline. got underway Saturday"' November 7, 1970>-: 
^following- an' excellent feature article 'in ^he. local news-r 

paper, flyers 'for eaoh student,, bulletins Xn the Middle ' 

and Upper Gr^de .Canters and posters'. During the. course of 

. ; ^ .'/^ • ^ ' " > y . ' : • 

the*-:operatiQn* the^e -media were supported by ads in the , 

classified "Pe3:^.6rial" sectic5ri of the: newspaper,* tHe Principal 
newsletter to 'all parents, t^ped calls, on a local teen ^ 
pragram^on WKAN 'and', anno'.ncement^4>y^J^P^^^^ 
on ¥t»S Chicago. ' ' • 

■ The- students 'Who worked on -the -Hotline, two "bQys, oris ..■ 
black and one white 'and two girls ,. one- black and one- white, 
were- briefed. &y the Director oft. possible aailp and. .possible - 
■situations.' Each st .dent was given a rofqrral sheet/ that' ' 
they could . use in' ca-se • they had. a call that indicated 
ifeferral.. The Director'.was present each Saturday $n .case. : 
bf a<i'immodi'at0 'referral. ^ I ' ' ' " 



4 



The ^pj*ograiti started slower than we, had expec.ted and, 



throughout f*ound calls ^ be- somewhat superficial • No 
one knows' foV sur4, except the waller, if such things as 
being short, j^at, or having too many boyfriends smacks of 



.urgency/, I'm Vulpe we could hsive discovered a lot of basic 

\ ■ • ■ ■• ' ' 

problems if ourVstudent helpers, had. been^.therapists rather 
'than pre-adolescipnts. It. was not their, fault that they 
felt a.need to giVe instant and 'pat -.answers to'oijr calXers. 

Our rate of cklls was adversly ef"fected by ;'our closing 
down two Saturdays \ oyer the Chr-i'stmas Holidays atjd by the - ■ 
;• beginning of a Youti Hotline (around 'the c\ock) .starting " 
around the end of th"& year* This Youth Hotline was sponsored 
by sbveral religious prgainsrzationa in the communi-ty and it 
^ . is still in existence A We had another handicap'i\i that we 
used the phone number Of the school system. ,Gnde the switch- 
*^ ; .board w.as not- set up fo* our line and one S'aturiftay-moi^riing 
K we -*s\jQre' unable to. receive calls because the telephone"" 

..company was, moving a set bf lines*' from poles *to underground* / 
1.. Sevfei>4l *of the yc alls were rrom. people /wanting someone, in 

" *^*'-'** ' \ * ' ' • " . ' 

/''^he^ sclVpol offic'^s^ and gend^ally these cAlls were omitted, • 

" ' "^i-" / \ ^ •/ > \ 

^^^.J^p^^ '^o'g. We found the \anncJuncements J)y Lujafck^on WLS r 

P^t)licity and\ calls picked *up agajl^n a^^Ver 



-.^ th^/^jioIidajTSv^^^^ *" 



. if 



, -^t''.- '/"Qv^it's lo-te Warch and Ipril lull, ve decided ,|;q" tr^ 

" '^- V^; '€>ajling ^^tudetits and askHhem- toat t ey thought of* bur • y' 
*-•• V'"-,.' ■»&?yi'S« and if we* could-help thtem with ..anything', since wt3 
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were on the line. All" ,agr.Q&d that it 'was a good idea and 
that they would 'cei^tainly call if th^y had any. problems • 
The Stud^ts^we contacted were recom^tiended by. school 
Counselors- as people -w^o had problems in one area or ^ndthe 
We aiso" ascertained during these cakLs' thit the time "slit 
pn Saturday morning from^:6o till itibo Jas not a gre(t 
factor one waj^ or the other, v Evaj^yone'^js. contacted was ^* 

... ^r-" ■■. , • ' 

up, awake and free to make phone«' c ali^ .■ . ^ 

. In evaluating I would suggest thf assumption that pre- 
adolescents would be more apt 'ot talk with their unknown - 
peers is invalid. _ They get modt 'bf their information from 
peers, but they do not call them if' they are unktiown. The 
fact is just tkC revcers?. I believe' they- would be more apf 
to call an unknown peris oft if he or she were more mature. 
Ope of our helpers indi'cated in his' written comments that „ 
•he overheard a student' sayings " Those Hotline people 
don't know anymore about -solving -problems than we do.".' ' 
I have already indicated another problem that our helpers 
found difficult to cope -with - -they^fie-ife-a-neBd-to' give- a 
quick answer and could not relax ehough to calmly discusa 
problems in any depth. ^ • . ' 

I would not recommend continuing thi-s program with its 

present structure. I do feel that anV program designed to 

... - 
increase communications between the schools and their client 

would be invaluable duririg these trying times. 



n 



I . . ■ ■ 





^/Aa/u^ ^^A^Ui^e ^Ji^ 
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' By MARY JEAW HOUDE 
, **Hpt line*' teTephone ^id for 
tcoubled y 0 ti t h A {jartitllarly 
you^ig people betwedui the ages 
of 12 and -15, has beeii funded by 
the' federal government ^ and 
, instituted by Kankakee School 
Dfstrict 111. 

Telephone contact i)^ made 
with someone who car^ 

• Someone' who understan 

• someone the same age. 

The program is calle<j \iASH 
(Have*a Student Help*) 
\ EVERY SATURDAY, frdm 9 
a.m. until noon, beginning Uhis 
week, a' youn^ person with a 
^ problem need only piclc up\'a 
telephone, dial 933-2271 and st^rt 
'talking. 



Listening.' on the other end, 
will be one of four eighth grade 
students who have been -^fccom- 
n^ended by their teacii^rs. 
employed- because they care 
about people with problems. 
Their greatest asset» however, 
according ^to counselors, will be 
their age and the possibility for 
easy, communication with other 
youths. \ V 

« The students 'who receiy.e the 
calls will listen, exchange ideas, 
offer suggestions and refer 
'C^allers to appropriate sources 
for help. Primarily, they will 
help illustrate that "someone j 
cares" and they will prove that^ 
help is' available* / ' 
THEY MAY NOT have the 



■ A 




Help By Telephone 



Help for youths with problems will b*o available, by tele- 
phono, on Saturdays frojn 9 a,tn. until noon* Helpers will be 
reprcsentatSvc— black'White, male, tpmalei Tho HASH (Have 
a Student Help) number is 933-2271. t-^owmar photo) 
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answers themselves, IfThey don't 
claim special insight br*tn-depth 
training. But the^ have 
reforencos at hand* and they ar^ 
confident that, givenl time in^ 
difficult cases, they c&n make 
proper referrals for abafiemic, 
legal and social assistance or 
secure helpful infoVmations 
themselves. At very leist, they 
promise to be willing llSeners. 

It is anticipated triat p^blem> 
will range from ' "■ 
a corsage for 
about drug add; 



considered either too snrnU 
too* large, 



01^ 



are encouraged to participate. 

On hand during telephone 
contact hours will bo at looBt 
one adult cctoselor as resource 
personnel. * , 

But the- calls will be handled 
by the student helpers them 
selves. 

CAN EIGHTH ^rade students, 
even "carefully selected young 
people, handle problwn* calls 



blem, it Js emph^ized. will b^ reporter querjed the student 
— ' - helpers, posi^g^ possible 

emergency situations. Answers 
\^T^ gedred to establish, calm, 
secure informatip^n and 



AN IJVIPORTANT aspect of 
the student help program is the 
confidential quality of the calls. 
The caller may remain an^ny. 
mous-if he chooses. EveiT^tiie 
student helpers, at this point, 
are unidentified. 

The helpers were chosen to be' 
representafive one black 
male. ohV black female, one 
white male, one white female. 
^ Although centered and staffed 
at one school location and aime4 
particularly mahe early teen 
years. HASH is a program open 
ta any youth of any age in the" 
area.. liven. paren,ts, wh6* might 
hke tO'^c the student helpers 
as ''sounding boards*' "for pro^ 
blems with their pwn children. 



, „ , V i HI a t i y»n ancr 
postpone hasty decision .until 
help can be secured. • • 

In interview^ discussion, c^ie 
couhi^r gave, reasons behind 
develo^nfof th6-studem help 
program ftwr the 12 ii^'lS age 
group VhicliSjnclud^s . sixth 
throVglf.fiighth g>a4e students 



iectively^ beAa'c co-m p I'i s h.e d 
through tI}eiirV)\^n peer group. ^ 
No 'cfertain if the plan 

will be,effe^tiV<5. but there are 
high hopes among. -innovators ^n 
the school distr[^ ^ ' ' 



'''TOE KIDS. ARE gf^r 
perimentors at this agq 

He added that at this age Jevei 
youth develop a curiosity affout 
sex.- alcohdl, .cigarettes ^and 
narcotics./'They ape often tak-' 
mg; fir:st s^ejJ^'^ward in- 
dependence ID the iftme- 



they develop great sensitivity , , 
. they become rumor conscious, 
Parents socm to feol the 
greatest pressure as they ^see 
their children changing into 
yotmg adults.*' ; 

Adn^nistrators feel ' that 
HASH can help ^^nJRlimors. 
which are oftea^Wmictive and 
the source o^many probljsms. 
• Tfiey stress the importance of 
e s,t a hlisHing 'communicati6n 
with tVoulMed vouth' and , f hey* 
believe tftis v ^an* ; most ' 



ef' 



THE STUdENT he>^ers^^''* 
'di^pl^y • ' sio m e Apprehension, 
primfijil;^ 'about ^'crahk calls*' 
y^hm ^will 4>revent others ^rom 
geitir^ help- jJut* .ovetair they 
se^m enthus^/rstic ^an self* confi- 
dent » ' ^ . . • 

*'We cap talk ever ,i$rohIems 
you lyouldn't want to.diseus;j 
With friendi.^* said one h^fpen 
''And ive^^wflniT sprea<! tli^ 

^ . edanQlher. ' 

*WI1 listen,. . , no matter 
what the problem.** . . 

"WTeni tvtiat them the way we 
would wiin^ltokbe treated.*' ^ 
^. "We .tjre .'Xw we \Vunt to 
4ielp.*' " ' , . 

"AU>-.they have to Sixjs calL't J 
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November 16/ 1970 




Program, Director? ■ , ' 

, ,WLS - "Big. 89" ^ . ■ ^ 
. , Chicago;,,. Illinois ■ . / I 

• , <j V • ,\V . , • • <> ' 

' Dear ^ > ' ' ■ ' ' 

■ >r ' ' - ; ' ^ > , ■ ' ' *\ . 

We hav^ a Saturday moTning "HOTLINE"' frdin nine, -fo-noon ' 
here in, Kankakee,, and we ' c ould use' jaome help, ' Let me qtiick 
> • expllilii .oTir''pro'graia,. , /v — •' ' ' 

<f ^ ' , ■ 

: -' . . •"We.l^av© atud0nta> blacl^p'. whit© , ^male and female anawer- 

.'ing our phones, ,* -.We 'are out to' dispel" rumors, answer, questions, 
,' .^wd solve or r&fer prdblems ^Por ."pi*0-.teeW' , -These are the 
"f •: '• - guys- .from 6 to. l6^wfto are rao'st.susce-ptibie^to ^rUmor, fa.dsv 
.j-sras a. pushers" 'etc.- M'/e h^d a. little , publicity., 
, » * ■ , ■. . ■ . • ' \ - . > , 

> Tiie peaple, we're ^imin^ at may not know" their, number ' . - 
• - facta> b]it they 'can come up vjith th^.-ly«ics to. "Lo6k VJhat 
. They^ve '-pone to Ky Song" .wi'^hout tkinking. They may^qfteti' ■ 
'dislike school, -bu^ they really "dig" Lujack.- ^ X- 

* • - '(((f- - * ^ \ ' " ■ , ^- ^ y 

, •■ -'We »,re^: the ,\"Have A St^d^nt il0lp," HOTLINE,' Satvirday * - 
_ mornings fr:om,nihQ-'.till.'np6nv" ' Telephone. ■933-?271. ^ . . ' 
:0/nf 'a. little ^on'ey-wbuld help get ug- a mention, 'l&t us know ^ « 
and^w^'ll take up , a- collection. ; • ... 



r'-" 



Wayne ' K^slnger, Director - 
* Hav6 St\ident 'Help. Program 

. ■. .Eaqt Uppe'r. Grade Centei* • ' 
■ - 21|.0 s; War27en Ave. /" ' ' ' 
^ Kankalfe©, . iH.linois 60901 . " 
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East Upper Orade Center School 
2)iO Warren /Vvenue * 
Aarkakee^ Illinois 6090i 
Attn: •^ayne,Kesinr;er, Director 




-V 



1 



"J 



360 NOR^H MICHIGAN AVENUE, 
CHICAGO, ILL. 60601 • STATE 2-2002 



INVOICE nA-r r No^^-.^mbor > 19fCY 

TERMS: NET CASH UPON RECEIPT. 



(Student Help Phoife^er/ice) 3190.00 



THIS IS NOT 'A BILL. . PIEASE DO NOT PAV. 
■ WE THOUGHT. YOU WOULD LIKE IT FOR YOUR 
RECORDS. ' PLEASE ACCEP!!} THIS AS A CON- 
TRIBUTION p-QR 'XOUR EFFORTS. • 



i 

a« aaig^7-HAujX5 aotto. Chicago 9 
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INVOICE 



360 NORTH MICHIGAN AVENUE 
CHICAGO, ILU<60601 • STATE 2-2002 



r 



S^t Upper Gr .de Center School 
. 2l;0 7/al*ren' ivenue 
Attn: V/ayn^- Kesinger;. Director 
Kankakee ,-"Illinoxa -60901, \ 



INVOICE 



December, I97Q -\ 

INVOICE DATE ^^A-i ' 

J 

TERMS; net cash upon receipt." 




(Phone Service for Students with Problems) 



^ 12 spots <S il5.bt> a. spot , 

• IHIS IS MT A BILL' PLEASE DO NOT PAY. • 
WE -THOUGHT YOU WOULD LIICE IT POR YOUR • ■ " 
RECORDS. PLEASE ACCEPT THIS AS A CON- 
TRIBUTON FOR YOUR EFFORTS.. 
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INVOICE 





360 NORTH MICHIGAN AVENUE 
CHICAGO, ILL. 60601 • STATE 2-2002 



A ^ East Upper Grade Center School 
Autn: V/ayp^'Kesinger, Director 
'21*0 V/arreh Avenue 
i^ankakee, Illinois 6090I . 



L 



2 sp.ots ^ li5*00 a spot 



INVOICE 

1. . ' 



J 



INVOICE DATE ?ebruarv. 1Q71 

TERM3; NET CASH upon HECEIPT. 



(Student Hotline Service) 



THIS IS NOT A BILL. PLEASE DO NOT PAY. 
WE THOUGHT YOU WOULD LIKE I-T FOR YOUR 
RECORDS. • PLEASE ACCEPT. THIS AS A CON- 
TRIBUTION POR YOUR EFFORTS. • 
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OISPIAY ADVERTISING STATEMENT ' ' , 

> 


Teleph 


one 933-7711 


•r. 


KANKAKEE^DA^LYJOUR^^AL . , 

\ , ' KANKAKEE; ILUNOIS &0'901 ^ ^ 


• * 
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Sold EAST JtJhlOR HIGH SCHOOL 
To 240 SOUTH WAHREiv 

KAImKAKEE ILLINOIS 60901 • 
. ' * 


. J- 


• 


^ Pay Last 
Amount In 
This 
Column 


IOTEn Please return duplicate copy with your remittance. 
















* 


DATE MfMO 


.INCHES' 


TOTAL INCHES . j INVOICES 


CHEOITS 


. NEW lAlANCE 


BALANCE FORWARD 
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iTjl HAVE A STUDENT /. 
WAYNE KESSINGER 
mVE A STUDENT 
HAVE A STUDENT • 
HAVE A STUDENT 




J 0.60 
I 0.6 0 
4 2.4 0 
4 2.4 0 
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1 0,6 < 

2 j.2( 
6 3.6^ 

10 6.0 1 
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N«» Amounr Ow« if poid on ot t^faf* 



: . , TCLEFHONES: 933.7711 • 12 • 13 - 14 • 15 - 16 

Publishers of the KANKAKEE DAELY JOURNAL ' 

180 South Dearborn Avenue / \ > ^^^f 



y t>OUTH DEARBORN AVENUE / , ^ / 

KANKAKEE, ILLINOIS ' 4,iL<>7'[.i>^/ 



V/a-vne Kes-ing^r 








240 So^ Warren (Director, 


H.A.S,H. i^rogram^ 




• 


kankalcee. inijiois 60901 




Date 


March 5 ♦ ;q71 
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1970 - Invoice '# 157950 . ' - • 
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OKAL/ Have a studdnt Heln. KOTUKE PHOIffi etc. /" 
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Please renat - past-duB. balance 
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f;r/v^te -z— ■ — 

^'^ AT ONr^f - ■ ■■ " . 
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f>^£A8£ ^AIL OR BRING THIB^STATEMCNT WITH YOU 
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J 


DM 






YES I AT EAS$ 

}(ave a V't'^tident Iislp I - ' 

If we ^don^t have an ausWer 
' far you - V/e'can tell you 
DIAL ' 4 .'where to find- it . 

933 -^271.! 

SATURDAY MORNINGS- PROM NINE TILL UOON 9:dOAM ^2:00 
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* < * 

► Dear Parents: . ^ ^ * 

* .lou are invited to participate in ow East Ujpper ^HOTUNE'. 

You loay have a rumor to check, a question t'o adc, or a ccxnment to 

inake* Two eighth grade students "man our phones" on Saturday morning 
ft 

from nine 'till noon, .'We call this servipe "Hfive.*A Stvident Help"* 
Coiad they help you? Just dial 93^-2271. 

W. Kesinger^ Director 
• HJl,S»H« Program 
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•- /east upper grade- center 

• ' . \^-^° ViijmEN AVENUE 
/ *' •. KANKAKEE, ILLINOIS 6O9OT. - 

\ . . . November 2, 19 

FROM: The Desk of the .Big Koti^bevil • ^'^ : ; / 

TO: Parents of ]E.U.p.C. 

SUBJECT: -Our Children 

Dear Parents: ,^ 

Your many calls and notes on our mohthly newsletter have been 
most encouraging, l^e are deeply appreciative that so many of you find 
this source ^of communibfeition of value. The comments and suggestions 
you have made are cilways welcome, and we would certainly encourage you 
to continue to keep us informeci on how wo m^y best be service to^ 
each of you. , ■ ' ' . 

Unfortunately our perfect record of "no suspensions" was broken 
during the past month, Hov;eve|*, only two "little red devils" were faced 
with such unplea^santness. This number indicates to us the attitude and 
spirit of cooperation between teachers and students is still at a very 
hi^h level. Certainly both are to 'be complimented^ and encouraged to 
continue their efforts. ' 

^ For some time now we have been having a problem with our 
children reclaiming their lost clothing, iiach time we ask the. kids we 
find they steadfastly. maintain they ha:ve lost nothing. The pile of daily 
wearing apparel w^s not overly large, but the unclaimed P.E. clothing 
keeps mounting. We have encouraged the students to check the P.E. offices 
to look over vdiat we have. 

^ Tomorri^w, November 3> 1970, we will be having cur first' school ^ 
assembly. Mr. Alfred *Rage, a bass baritone', wilj. be here to give a 
forty-five minute; program. I>. Rage has appeared on Broadway irl "My 
Darling 'Aida" J was f^Wrfea singer with lyeonard DePaur Chorus; played 
principal roles in "Porgy and Bess" which toured Eirrope, Canada, Africa 
and* Israel. His list of credits also includes recordings,^ TV appearances,, 
and several successful school tours. ' ^ ' 

The Human Relations Counsel sponsored the first annual "Mud 
Bowl'^. This was a flag football game played between all of the intramural 
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squads and a portion of our faculty. The faculty managed to vdn the 
game, but not \>dthout gaining^conSiderable respect for the. ability of 
our students. Two other aSnportant aspects of this game vere the $34.25 
the Counsel made selling tickets, and of course a great deal of fto 
for everyone. 

Speaking of fun; the seventh grade counselor, W^, Melancon, is 
sponsoring a skating party on Thursday evening from 7:30 ta9:00 ?.Vi. 
'ihe price of admission at the Moonlight Skating Palace is 50^^ and we 
^^fOuld jjnagine that a great deal of energy will be expended. 

The school play is progressing rapidly toward completion. ^The 
kids have been working hard every night to give a ^ood performance^ 
on 19th and 20th. Please make note of those dates, and try to give , ' 
'them encouragement that a fine crowd always does to a young performer. 

Dr. Doglio, Assistant Supel*intendent , delighted us very much when 
he informed me last week that we have now .officially contracted the 
services of Success Research Consultants, Incorporated to aid us in 
revising our curriculum and' preparing our Title 3 proposal. Dr. . 
Grebner, Superintendent, then sent me a copy of the letter of intent 
he has filed in our behalf for an estimated $200,CXX) over a three- 
year period to support our projects It would certainly appear that 
we are now moving on the educational priorities of our students. 

The student newspaper staff has selected "Speak of the' Devil'^ 
as the name fdr their paper. Their first edition came out about a 
week ago^ and they did a very creditable job. 

The Student Council has 'taken on another project. They are now 
-selling E.U.G.C. bags for P.E.. l^e price is $1.50, and th^i is a very 
nice -little bag for the pmi^sS f<^r lAich It is intended. In fact, 
I am sure there are a ^e£t numberXof uses for it.' \* 

On October 20th we b^an to run aJn East activity bus. This^4^s 
picks up students ^t 5:00 ^,,^1. on Merchajit' Street, at the North end^ - 
of our building and 5tops at. tiie followiftg points: milcrest and 
Frontage; SplQar Roadj, Kraftdale; Sjcyline iipad; Skyline Subdivision; 
Fortins ^nd Frontage: fiioland >toad'} Aroma PaV^k School; Jan Avenuo"/ 
and Waldron; K^ifi. .Karquetta ancJ;^.Valdron; Island View; li-ikor Road, 
and V/aldron; and baker iitro^t arid V^aldrbn. Wo aro vory grateful to 
those who helped us acquim this service, ^nd \ie hope those of you 
-living along this route will eiicourago your 'children to take ad- 
vantage of it whenever they are staying after school for any activity. 

This coming Saturday one of our counselors, Iir. Kesinger, will < 
bo starting pne of our liew Title k projects. lai not go into detail 
here ad I know Kesinger vdll Very shortly be sending information 
on this project to all of you. ^Vory simply, we call th6 project 



\ 



r 



3. 



^H.A.S^H. vhich stands for "Have a Student Help".- By calling 933-2271 
bet\<een the hours of 9:00 A.M.- until nqon on Saturday a sttident cr 
a parent may present a problem of almost any description to, one of tvo 
students who will be answering phones. There are no gujaranteQS that 
the* problem v/ill be solved, or even that the' solutions offered idll 
satisfy the caller. However, the .phone can'be used by the caller 
quite anonymously thereby* avoiding any embarassment connected with 
the problem-^ The caller may give his name if he ;vishes, but it cer- 
lot required. Our purpose in the project is to attempt to 
Iccurate^nformation whenever possible and to provide a 
helping hand j^O^^^can. 



^^ovember 11^ 1Q70j t-h^ fn>^Qf. nn^^.^^a..^JWf^ng period 
will come tq an end. Sometime during the followihg week we will b^ 
mailing the gradeslips*^ you. There should be: a- slip for every :sub- 

yoi^^^^cliild-drs^aking. The one exception to the aforementioned 
statemenTwill be sixth grade students in Art, Home i^'Cononp.cs, Kusic^ 
and Industrial Arts. These students will receive grades for these 
subje.cts every twelve weeks. If you have any questions regarding 
grades, the recording slips, or a mistake we niay havfe made please do 
not hesitate to contacV^^he teacher, grade counselor, or Mr. Keesee 



or me. 



Please allow Us to continue to enco\irage you to come, at yoxir 
convenience^ 'to your school, V/e sincerely vjant the best possible 
line of o<5rmnuni cations open between this achool and your home. 

Have a Blessed. Tnanksgiving, ajid Imow that v/e shall certainly 
give thanks for you and yours, ^ \ 




Rd^ectfully, 




l^chard (V^Kiser 
Principal 
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Ma7 17, 1971- 



STATEMENT OP HOURS AND WAGES FOR STUDENTS ON THE "HAVE A SWDE2JT HELP" 
■PROGRAM: 



-NAME 

» 




TOTAL HOURS 


RATE 


Marc Dear' 




39 


1.65 

* >> 


Greg Outsen 




39 


1.65 


Rachael Cox 




39 


1.65 


Becky Black 




■ 36 


1.65 


Diana Blitz 




3 ^ 


1.65 



TOTAL 
64.35 
64.35 
64.35 
59U0 • 
4.95 



Wayrie Kesinger, Director 
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"memorandum for RANDALL LINDSEY ON THE INVOLVEMENT -OF THE 
ADMINISTRATORS IN THE TITLE 4 PROGRAMr^KANKA.KE^, ILUNOJS «» 



■ PREAMBLE ; ' , • • ' ■ ' 

« 

The foM owing assumptions warrant the attention of everyone 
"involved in this project. 

1. The sojccess of this, venture hinges upon the ability of 
administrator^ to locate -l^eciffc problems via communications from > 

' pupils either directly or indirectly which 'will hopefully lead to 
cbmniunication frdffn panents. ■ ■ . , . • .• ' 

2. No effective/ solution of pV^oblem^ can bypass the teachers who 
focus onecr morfe individual children through 'case conferences, 
case studies., the use of projected instruments such as those under . 

. consideration, etc. ' ^ 

3. Schools can attack many probVems orrgin^tjng in a restri<5te<f " 
life space of pupTIs; The paramount <iuesti on involves what* -can w^ do • 
to improve and^enlarge upon each pupils life space and" make that 

pupil effective within that'life space." : ' ■' ' * 



4. The foundation for 'making improvements upon a pupil's life > ' 

space involves considerable atte)ition to communication skills^• Many • 

■ . / 

problems will be found to be rooted in "rfestricted life spaces" i.e. 
vocabulary becomes identified with parents, peers, etc. T4ie ^teacher 
needs to understand the nature of each pupil's restriot/^ons local 
areas of exper.^nfce which have bean excluded, and bui,\d pr,ograms on this 



-1- 



*• Procedures have been covered in memo and telephone call to Mr, 
Lindsey. 

ANALYSIS AND INTERPRETATION ; . | 

When the material from the student is examined it is assumed the 

administrators will make' some comment on thei r. observations . For 

example: "thei;e kids have different wishes than those from school 

which is largely white." The -leader then, encourages the person or 

group to delineate the statement by saying, "could you talk more 

about that or spell it out" He does not' say, "what do you mean?" but 

encourages, talk without trying to direct it. This goes on until the 

groupr tends to select a prohl^m or^pj;pW'&DS. that are clearly j;de^^^ 

with the data. Or, the black student may have uses for a thousand 

dollars which are different from white pupils. These differences can 

... ^ ' 

then be summarized in due time as per below. Or, in describing my 
. . ' >i 

favonte t«^i'cher for example, the black student's description may con- 

, ' ' ♦* ' 

tain a noticeable number of judgments to the effect that he doesn't 

holler at m^, or he doesn't give me lots cf -homework. In any case, the 

differences in the students' statements, should be clearly noted, again 

on the Basis for further discussion- and' action. It is important to. 

remetDber that whatever the, di f f erences between bfack^r white protocol 

produce.'- the question always remains - "what does this really mean?" 

If the group pinks the results^are inaccurate from its perception', it 

is importalit to explain this matter on the ground th^"an behaviour 

is caused" - "why do the kidst respond this way and not in the way"'we^ 

■ • \ ■ '. ^ > 

expected?" ' , 

. ... , •• . 90 , • "v . 



There "needs to be some leadership in d§#ining thet^c^ntral focus 
•that is identified through the analysis of "the data. Thi,s procedure is 
the interpretation of the data but it. is imperative that the ai^ntral 
problem or problems be elevated from all the sub-problems, be simply 
and clearly stated, and "be introduced as a concern of all. This 
fundamental process reqji ires tne aid.of an individual nat entw.ined in 
the daily problems of the .school dvs.trict. This indiYttlual*must be 
expert fn."tft6 analysis and the interpretat^ion of the resjilt? as well as 
..expert,.i,n grpup interaction. - < 

TlEe -group will respond in .many-ways - jnake many interpretations - 
■ jump' to concliis'ions - suggest programs, etc". The leader must ,- while ' 
. picceptin^ all. this,.opn-judgm^tally ,-^|)e ,orVv|:he alert for poshive^ 
stcLtewents to-be used as basis for the selecti^on of the central 
problem- The Header should do so by "keeping cpmplite notes of what, is 
sai i, ' raeanwhi 1 e' n^ol ati ng' - abs tracti ng those s tatements or comments 



tvhi-ch,' wfien; eventually referredao^^fll be^i^a&is^ft^.ilie.-Etejct.iteps'.' ^ 

, ".The certtrai problem may well bt'i^ha^ puj4Vs desdf^ibe needs and ' 
.. ,r : ; • - ... ■ ^^^V - - i-:-^ . ■ 
percepTtions, <fifferiTag ,ffom ;those of educatio^'a-l ^prafes^sibnals". • 

The eonversatton\may w^TV denter on the simrliarities and'dis*"" 

similarvtief .of t^fe nee^ls and perbepti'onS of blacks and whites^ of 

poor' and middle -incomQ, ^tf., jDi^ussion fliay then center -upon whether 

th^ schbx)! 'facilities, program and faculty is .sufficiently fbxible to 
* • ' ' ' '■.'■•■,.•* • ■ . • , . 

'ac]:ommodat6-.th.^ clispanties' that are self evident.' ,■• 




It will be very terapting for problems to be boiled dow)^ to clalsical 

defiVhitions - "cant't read*', **needs to study more." It will 5^ tempting 

\ 

to solve these problems by pres-cribing more intensive doses of wf^at, so 
far, hasn't/^orked on phe ground that more is better than some: Th|. 
real job is to determine what specifically, are the particular py^tis' 



hang-ups?-To focus on an individual child. Better and more insj< 
understanding, of one pupil by a teacher Will , ^eventually, release jnore 
results than cursory afKi superficial understanding of the/group. 

'After initial sessions with expert leadershipr it may be f/ell to 
require each administrator to make a detailed written analysis of. the 
pupil responses of one classroom* This shouTd be written and restricted 
tB two typewriten pages.' The intent is ta pause each reporter to. 
extend some thwght^and effort in the pr6du,^ti-an arid .report.- The report 
may* include a paragraph describing ^the make op o^^the etafss^j(age, seX, ~ 
ethnic background, etc^J, a paragraph excerptinof pertinent. anecdotal 



statements and a- summary jiXragraph. 

• In sammary^it'is being recoinmended that the following are the 



S^^'-^.'- essentials of thfs report. 



1. Problems and concerns .of the pupils must be ident^i^d via 
■ .PUP>1S.^ I.e. through use of documents referred to via telephone. . . 

' ■ ' * 2. Analysis and; interpretation of these .problems and concerns must 

^ - • involve" all tlie professional staff, with the cor^ of administrators 

• -V^ • ■' ■ ■ . • 

devel-oping and. performing, '1-eadership roles . ■ / 



' '* ^ Z. ^ Problems must'be. isolated and. clearly stated. ' 

. - 4. JhlXchool must dstermin<5 the extent of its involvement in 

ERIC . ' . • SZ- 



(a)'|ne^ti„ng the needs V its pupils 'and, (b) helping them enlarge their 
indi\^*d^al life space. 

^« ^Curricular programs that develope must.be pragmatic, must - 
/ incliLc^J^eriodic review, and be''long"Termea^ 

_ ^ .-^^^tlocus on the problems of nominal to solution and leave those 
'.abouOoi^Dg can be done. 
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^•TiiiV GicAD!': STUDKMT iu:ri:N^'iux im'E 1970-71 



Socubcn Prir-arr Censor 


i 7 ^ 


1 

1 








1 ^ 


f 

1 




J 






1 
f 




s 

\ 1 




1 10 


I 






Z.Vvrk Tv:ain Prur.ary Ci\:;.cr 


1 17 > 


i 




■ 6~- 


Aro^.a Park prkr.r.:v CcHs-cr 


! ' . 0 


! 




u 


C?hc:?.ai5 iidl.sor. Pr::r,r.ry Con^cr 


i 13 " 


1 




11 


lai'aye etc- Jo^rorson 


1 7 


i 






TOTAL FJ^JiNTIONS IN THS • 

icimKs:; SCHOOL distsic? . 

AS 0? 1971 


60 




• 




TO^AL F21ST GHAL2 STULSXTS 
AS 0? OCTOBER^ 1970 


186 




• 

• 


ii71- 


SECONDARY SCHOOL SUSPENSION Ri^-TE PS OF JUNE, >^7i - 







' SCHOOL 



TOTAL I'JHITE TOTAL BLICK 
SUS?E>nDSD 



TOTAL BL-i.CK 



Total, 



210 



283 



1;83 



TOTAL VJHITE 



East Uoper Grade Center 


f 65 1 


ii9-! 


86 j 


1 \k 




^\a^z Upper Grade Ceni^er ' 




i>9 ! 


113 1 


1 u3 




Sas bridge Hi::h Scnooi 


70 1 ... 


7b 1 


i2i. 1 


. 1 90 




JCes'Gvie:-: Yil^z School 


hi \ . 1 


97 1 


l6o j 


1 58 





285 



J 



TOTAL ?0H 
SCKGCL Y2AR 



SASTHISGS AXD VESTVia/ 'j)?DPS 
(as- of June 1971) 
1969-70 1970-71 ■ 





3 




30 


21; 


37 


50 ■ 


11 


27 



TOTAL 
69-70-71 



3 > I-J 


35 


67 


38 


77. 


73 


11:1; 



Eastridge'Kigh School 11 
Westview High^ School *27" 
Total both High Schools 



Total snrollT.ent as of October^, 1970 .Eastridge High School 1195 

Westview High School 1071; 
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